Himutes of the Faculty Meeting

Hovember }4, 1945

A meeting of the faculty was held in the Student Lounge,
Wedneaday, Hovember 14, 1945, at 2:00 peme.

Absent: Jr. Baldridge, Dr. Davis, Mr. Forbes, Mr. Fromm,
Hiss Hill, Wiss Ranaudo, Mr. Smith.

Panels liss Osgood, M¥r. Roethke, lir. Jackson, ¥r. Hyman,
Mire Holt, ¥r. Doepple.

lr. Jones: This meeting is to be devoted to a panel discussion of

iec courses, FORMS OF LITERATURE, FORMS OF VISUAL ART, and
THE LANGUAGE OF WUSIC. The panel has a tentative outline worked ocut
with the Faculty EPC which will be followed more or less. We were
all agreed it would be much better if you confined yourselves in the
first part of the meeting to asking factual questions to elicit
elusidation rather than argument. After all panel statements have
been made, we will open the meeting up to gemeral discussion of
problems, but we will try to get a clear presentation first. After
all statements have been made we can discuss analogies between various
fields and warious courses. Niss Osgood will be the main spokeeman
for FORMS OF LITERATURE. The other instructors are prepared to add
to, elucidate, amend her statement.

For a fow minutes I will be the spokesmen for FORMS OF

ITERATURE. Our aim is to improve «- which really means to create,
even imgmnto -~ studenta' reading habits, and to improve their
writing habits. This applies especially to the reading of imaginative
literature and the writing of expository prose =- though, as you know,
we also give them training in reading expository prose end in imagina-
tive writing., We tend in this training to stress grasping the texts
a8 experiences iu themselves, rather than as glues to the Westernm
tradition. What we begin with are the twenty or thirty students in
sach section and the texts we have chosen to use. We are convinced
that these texts have meanings; the students, many of them, are not
convinced. We aim to get them to see a meaning. That means that we
train them %o have a unified apprehension of the work == to learn to
use their semses, emotions, minds in such a way that they do have an
sasthetic experiemce. We believe in literature as metaphor, not as a
mere bundle of ideas; and be believe in getting the students to relate
their literary experience to their other experiences, to believe in
the specific experience of a poem or play or novel and to make it a
part of their omn livess. This is a difficult and extremely ecomplex
Job, but we know it is essential and we kunow it can be done. One
important way is through stressing form and its implications, through
stressing the relation between form and content. We aim to get them
to improve their observation, to see the inadeguacies of their sense
of language and %o revive it, to discover rhythms and the rhytim of




Faculty Meeting 11-14-45 (2)

the whole work: we also help them to develop wocabularies for dise
cussing these matters.

FORMES OF LITHERATURE is basie¢ in these sensess It is indispensable
for further college work, for it is in this course that the students
are taught to read. It is also extremely useful to them in their
writing. Though of ecourse sll teaschers who correct papers are teaching
students to write, we do know that it is in this work that they get the
most intensive training in the use of lenguage. Though this course,
especially in the days when it was called LITERATUEE AND THE HUMANITIES,
used to take into consideration those aims mentioned in the catalogue
about "developing the student's awareness and understanding of the
significant elements and trends in Western culture] etec., I do not think
that the course as it is now operating lays mmch stress on them.

As to seteup, this course is really four courses, but work in any
one of them is accepted as preparation for any further work in litera-
ture. Though we all divide the work into four blocks, and deal at some
time with a modern novel, & poetiec drams (Shakespeare), an anthology of
lyrie poetry, end some expository prose, we all have different beliefs
and methods about training students to get the material, and we do not
all use the seme texts in the same order. We do not agree to teach any
fundamental concepts, sesthetis, moral, religious or other; we do not
agree to teach any perticular approach to the cultural heritage; nor %o
teach any one partioular method of reading; nor any particular style of
writing. This does not mean that we are aiming to be different. What
we have is four different slants towards the same thing.

From now on I will be talking sbout the two sections of my course
in FOEMS OF LITERATURE. I have one which begins in April, omne which
begins in August. The section which began in April 1945 studied James
Jew'sl?ertruitafthahrﬁttut! went on to study

1 ‘ Um, SHAKGSpOBre’'s ANGO % and is now
working «m ’K"“’ 'a poetry. The other section began Henry James's
The Portrait of & lLady, and is now studying Plato. What I wish %o do
now is to deseribe the method of begimning this course with studying
the novel.

If you have them study the novel first, you stress the improvement
of reading habits first. Ny intemtion is to get them to notice more
connections between thinge in a novel than they have been in the habit
of noticing before, and to see the role of these things in their total
experience of the book. During the first session I get them to talk
about what they think a novel is, and why we like to resd novels. We
discuss the fact that it is not merely a wehiele for expressing the
author's favorite ideas; the fact thet it is all expressed in words =-
not, as in a play soript, with the intention of having sectors, setbing,
otoe, provided; the fact that the author is at work on the reader,
whether he is very conscious of the author's presemce in the novel, or
note We usually have occasion for discussing such torms as “true~to-
1ife®, "realistiec™, "escapist", "morbid", ete. Then I ask them to study
the first chapter of the novel for the next time, and to read as far as
possible in the book.

This autunn, es I have often done before, I began the discussion
of the novel The Portrait of a with the purpess of getting them to
discover the Tumctional role of the setting. That the setting itself
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has something to do with the total import of the book is frequently e
new idea to them. I also discuss, and got them to discuss, the tone
set, the behavior of the characters, the themes and topics of conversa-
tion introduced and the kind of vocabulary used in the first chapter.
This year I had them write a sort of short story about the arrivwal of
a young person for a meebing with strangers. That's the situation in
the first chapter of The Portrait of a Lady. Criticism of these papers
in class emphasized the use of conorete detail to sid in expressing the
emotion of the younz person. The other point emphasiszed in oriticism
was, this year, their use of trite, flowery, or colorless language.

The next assigmment was a short expository paper discussing the methods
used in six introductory chapters in eny movels they chose to write
sbouts In eriticizing these papers in class I emphasized senmsibtivity
of observation, acuteness of perception of the role of the first chapter
in the whole book == whether they had already read the book, or were
morely guessing -- and, with regard to their writing, I commented omn
the orderliness of the discussion, the transitions, the parallelisas,
the directness and elarity of expression, ete. I read the opening
paragraph of one paper to the class, and the class rewrote it together.
It was guite a poor paragraphe A% this time I recomwended to some of
them that they scquaint themselves with Perrin's ¥riter's Guide and
Index %o English.

Then I start asking them about various lines of development in
the book, working mot only comtinuously, but also jumping backwards
and forsards to tie up related points. About half way through I ask
them to block out the main parts of the book for themselves, and
discuss any differences of interpretation there may be. When it is
discovered that different outlines are different because their makers
were approaching the book from different points of view, I try to use
that for the purpose of pointing ocut how many things may be going on
in & book at the seme time, and how easy it is to lose out if one be-
eomes too fixated on one single factor in the organizetion. When there
is complete agreement about any one dividing point, I use that to show
how the author can express all his intentions in a key episode.
{For example: Im The Portrait of a lLady, Isabel's decision to return
to England would be a de! plm whether you were oumn&ng
the book from the point of view of the places where Isabel lived, or
from the point of view of the people she was most deeply involved with,
or mccording to the stages of her self-knowledge.)

I believe that spending two months on one novel develops a habit
of intensive study, gives them the feeling of the value of getting to
¥now a text well enmough so that they are awere they have experiemced
a long series of discoveries about the relationships within the book.
They find all sorts of parallels, mirrors, emphases, contrasts, rhythms,
etoe Though they do not, I believe, really learn to see the real form
of the novel, they have made some progress towards aschieving a method
for doing that.

Along with this book they read about half a dozen otherse They
are asked o write a long paper sbout ome of thems I give them a very
hard topics I ask them to write on the structure of that movel. They
flounder around; they come up and ask endless guestions. Host of them
sobttle on tracing through one thread to discover what light that throws
on the way the book is put together. I tell them to try to watech the
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the author at work; but very few can do that. They do manage to tell
about their resctions. And they don't write book reports. The papers,
as you can imegime, are not very good. They mistake the part for the
whole, and they are guite bumptious in proving that that part is the
whole. But it's not time wasted; it's time well spent. -

Then I go on to the study of Plato, preferably the § sium, and
gpend the mext two months talking about structure of a dIswgﬂm. They
analyze the good and bad points about the spedehes; find out how points
are disecarded and developed from spesch %o speech; outline Soerates's
speech; discuss and practice defianition; and, this year, if I can get
them to do i%, write a FPlatonie dialogues Iy main effort in the discus-
sion of the text is to point out the relationships and differences
between the dramatic development and the logical development.

I will now turn the discussion over %o ¥r. Roethite.

Mr. Roethke: You can't talk about whet you do in fresiman courses

- W ‘ si'erring to bromides from education, partisularly progressive
education. If I use them, it's not that I think they are originel

with me.

I want to piek up Mr. Tucker's gquestion at the last meeting: Why
begin with lyric poetry? There are a lot of reasons you could set up
on paper. Some in practioe have becoms more dubious. I believe in
the short lyrie as an educatiomal instrument. The lyrie is a compre-
hensive human experience. Feople have a capaecity for poetry, until
they are twenty-five, & lot of them, and they lose.its All childrem
are poetie. A gemnine effort not just to comsider lyries or read poems
but to get them to attempt to write them, or if they already do write
then, to write them more cleanly, to develop & sense of structure
within what they do, is sn aim that can be attempted. It's true that
there is an ared where (I can ses people outside that don't care about
poetry snyway) it doesn't seam it could be useful. I had » personal
reason as well for begiming with postry this years ©Since I was to be
here only one semester, I wanted to do what I was most interested in.
Then I had got some of my best results in en advanced eourse, Verse
Form, by these methods. I wanted to try some of the things I Try with

sr students on freshmen. %There are still other reasons. The practice
of writing verse or attempting it snd heving snyome lock at it, even
from a grammatical or syntactissl point of view, is a healthy intellec-
tual diseipline, It improves gummy prose. '

iy section was too big, 22. It should be only 14 or 15, but nothing
gould be done about it; the sections had to be too bige In terms of
personnel, the group has & feirly high IQ. There is ne really bright
girl, four or five with something of an ear for language -~ an even
seotion of highelavel mediccrity, thet kind of thing. That made the job
even tougher. I began, using as a besis the anthology which had been
ereated primerily in the past. BSome of the modifications made last year
weren' as good as it originmelly was, but it was still goods I told
them, Here are the six sections of the anthologye. We'll function natually
and humanly if possible. The methed in class is assoeiational, but wi
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a core of reference. We went into the differences between prose and
poetrys I began the first time in & wromg way, talking about what the
differences are. They wrote that all down, but it didn't mean much.
Only working with a concrete thing means anything at alle I was way
out shead of them most of the time. If you do believe that a class
should be a unigue experience you get way aheed of them, you have teo
begottingthﬂmb&okenthoro&d, pullingthoprom&hako e ® @
They sit alphabetized, nobody in the front row but over in the corner.

As to their assigmments: The first was an autobiographical seg-
ment, you might eall it "Poetry and I®, their early experiences of
postrys This was a very revelatory assigmment, taught me & lot about
them and what they don't know. It taught me the immense damage that
had beoen done with these students by the preparatory schoolse They
were steeped in rubbish, or the less dubious meterial. The second
assigmment was a piddling one. I gave them several exsmples of poetie
prosse, lLawrence, Joyee, eto., and had them analyze these and bring in
examples of their own. The third assigmment was tc write a poam of
their own which would at least work sound patterns, work one wowsl or
two, or would be an observational poems They had & choios. They were
told siso to bring in a folder of anything they had done previously.
That was really something. I eouldn®t write comments on all those poems.
They all brought in six ocopies so everybody could see them, and it took
a whole week %o go through those poems in elsss. I tried to suggest
what was wrong, what was right, and still try to keep the class moving.
I was sweating like Wendell Wilkie.» In some cases after ecutting the
thing right down a student would come up to say, "You weren't wvery
specifie.” So I said, all right, here are five points, bing, bing, bing.
She's gone home and improved it somewhat. Three or four of the pieces
had real fresh observation. Half a dozen had some semnse of rhytim.
Alnost all of them revised it at lemst improving it somewhat. About a
third rewrote their prose pieces.

The next three assigmwents were papers writtem in class sbout
particular poems. The first was just a random selection, Rossetti's
"The Woodspurge® and an Elinor Wylie Sonnet. I asked them to analyze
and evaluate. I told them %o parephrase if that helped, to follow the
figures through if thsre were figures. I said, regard the paper as an
approximation; then try %o show whether you thiank 1%'s good or bad.
Some auswers were just nonsenses. In all three of the papers some were
bad, but there was at least an improvement in seeing all that was going
on on the page, multiple referemce. Then I gave them an serly assigne
ment of an originsl enthology, to duplicste the class auntheology, at
least three exemples in sach section with some comment, five pages of
introduction. Quite specific.

As %o my own shorteomings, I have been playing hardeto-get about
personal conferences. 1 wan® %o see whether they are really trying to
work on ite I don't think viewed objectively you can jJump up and down
about its OSome are writing better, working on the stuff more closely.
The whole scheme is a romantic notion of education, & belief in their
capacity which is maybe a naive belief, to recapiure the creative. If
we content ourselves with the paraphrase, the neat and tidy paper, we
are 1m0t « « o » If you try to keep the level fairly high the duller
shtudents will think you are being vague. What throws them is sectivity
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of mind, multiplicity of suggestion, shift of point of wview in a poem,
doing more than one thing at once, moving along fast. Hebtaphoriecal
thought bothers them. They have been taught to think, "This is true,
this is an example.™ The other way <= this is the poem, not work the
other way, that throws them.

liiss Osgood: Jim, do you want to %ell now about begiming with expository
prose

Hir. Jacksom: Seale mesans somethinge It's like the foot soldier: train
y, then strategieally. If you show form as & necessity of
grw, you have gone a long way, or at least taken the first step
toward showing them form in a novel. It's & matter of taking "form is
meening” and trying to revive that a little.

You might put it that 4f I have to commit vivisestion at all I
prefer to perform it on nun-fiebionsl prose first, then on fictional
proses I prefer an analysis a little less cold and deliberate for
fietion: to let some of those things ring like bells. Also I try te
bring sut to them that we discount the seecondary souree in thie school,
and yet if their papers are peraphrases, analyses without illumination,
they are secondsry sources themselves: not a very attractive position
to be ins I would rether work with fietion, but in order to develop
instrumentality I start with son-fictional prose, starting right off
with imagery end wotsphore In non~fietional prose, imegery is linear,
at best harmonie; later in poetry it may be eircular, s more comprehensive
thing. There is no breek ebout the difference botween prose and poetry.
That kills it. They put it in their note-books but it doesn't have a
direot reference. 1 started with Lincoln. You ocean loeate his sources;
there are schoes in svery line. Over the course of his writing you can
spe the new influences coming in, influences from new sources, metaphor-
ieal lanmgmege coming in. In our Library we have only a Blackstone pony,
but we have used other legal material as background. Then we used short
pieces, some of Donne's sermons, some of the Serswtape letters, Twain's
esssy on Cocper, as an example of & literary essay not stuffy, not
obviocusly ervdite, etcs

I try to develop through examples some ability to make a standard
aralysis, to inow whet things came first, whet ceme second, the place
of a peraphrase that would not constitute an analysis, eto. HNot just
padding with hot licks before and after. You den't understend form
unless you oan reproduce it, work im ite You have to work im such &
way that they will not have & notation or progreammetie memory of what
form is, but will be sble to write (even about form) and have the form
in what they write. They will have been working in analysis rather
Than photographing it off the page and putting it beck.

S¢ far it hes worked quite welle There are vastly fewer simple
mistakes in rhetorie, foous, development of idea, etec. Using & mirror
technigque in non-fietional prese has helped. It helps make a bridgs
into fiction. I would rether let some of these rhythmiocal necessities,
necessities of form in the ideas, come out as they hear them, as they
hear & rhyme, rather than greb hold and reel it in like a thread until
they haul i% ine I prefer %o have them work at one remove instead of
two or three.
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AfSer that we go labto poelry and after that the play. In a very
short time I have had some success in going abt it in that way. I
axplain my terminology im the first ecless and also work in the resover-
able past that they all have. When they come here they see language
only visuwally and understand it so; it has always been on a blackboard
and in a booke The other reasctions have beon stifled, gotten lost,
growm vestigial. It is difficult but worth while to make it come to
iife again, particularly to experience that thing with & wpified and
really somprehensive sensory equipment.

Hiss Osgood: Stanley, would you like %o tell how you go sbout it?

Hrs s I have a special problem in thet I haven®t finiched & whole
year and seen the progress of a whole claess, evaluated thet, and started
apother on the basis of that experiemee. My approasch is still experi-
mental, btentative, fumblinge 1 have a fow notions of what I have been
trying, what has sesmed Yo work, what hasn't ceemed to worke I don't
leen %oward any of the four types so there was no reasom not to start
in with the traditional structure thie yeur. My order iu therefore
novel, prose, play, poetry. For « while, when we thought of trying to
make all sections different this year, I threatened to begin with the
playe But this wes wery difficult and I finally couldn't see my way

%o $te I backed domwn.

Coming in the middle of the year I ivherited Kit's course. Thoy
had & very good baskgrowd. I didn*t realize how good until I zaw a
group of emftiering freshmen thie semesters I had the special problem
of impeaing my point of view on fop of what Xit had begun teo impose on
top of the lunacy they brought with them from sehool. We plunged right
into Anteny and Cleopatra. We were fighting it over line by line &nd
word Dy words. L gave ail the students one of Empson's essays, an essay
on Sommet 94 of Ehekespsare, sn enalysis at very great lemgth. Empson
is & very detailed wen. He gives seversl pages of generel snalysis end
then seversl pages of line by line snslysis. I had thought they were
finding a lot of stuff end getting some depth. But the reaction to the
Empeon was that it wasn't justified, there wasn't thet mueh to say, a
sonnet couldn't streteh out to ten pages. The problem I have been
working on now is %o prepare them so thet they will get that Empsem
article and will be convineed that a sommet will streteh and perheps
will be able teo strebteh it themselves.

snother special problem is the sirze of the class. Mine ie 27, for
a sellection of unholy ressons that I den't wnderstand. Actuelly it is
probably goed for wy sngle. I stop the oless until they furmish the
meaning I want, or some meeaninge In & smell class, they just stop,
wherees with 27 somecue is bound to have i%, it's thet bige. There always
tends to be scmecne who can produce al any given moment. From the write
ing point of view the sisze of the class is perfeotly terrible. 1 assigned
four pleces of writing this first hall, there will be twe or three in the
sogond halfs I think it is importent to give them & lot of writing, I
simply camnot gorrect the 27 papers in the detail I would want. I tend
to go over some papers for onme or one and & half hourse That multiplied
by 27 multiplied by soven times a year iz a lot. Even that is very
superficial %o what should be done. I can note obvious errors, some
structural points, perhaps write & paregraph or two on the paper as a
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whole.. One student has a father who teaches. E&he sent home her paper,
and he sent it baek with four or five thousand words in addition pointing
out the errors I hed misseds I probably could have done it if she were
my deughter, and if I didn't heve 26 other daughters. DBut it was a
sharp resinder of how minimsl these eriticisms were. It would be better
in = smalleor class or in an jdeal situstion.

Another problem is using the treditional assigpmeunis of this course
or inventing one of my owns My exporience has been the oumes I invent
are more useful for we. The ones I have borrowed from group prectice
haven't worked az well. To my cless lest semester with the play and
poetry my first assigmeent was of my own imvention. I ssked them to do
a tentative sketeh for a dramatization of a novel thoy had read with
¥iss Osgood. I think thet was successfMls They got some sugzestion of
the difference botween the novel form and the play forme. The play is
not just a dramatized novel, and the novel is »ot jJust a play writtem
out more, ste. They got some notion of form negatively. I think they
learned something sbout the eanon of the novel form, less sbout the
dramt. I gave tham 2 "traditionsl" sssignment this semceber in the
early part of their study of A Fortrait of the Artist, asking them to
write down one or more early memories. This seeas 50 heve worked for
some peaple, but I didn't get smuch of what I wanted. That convinced me
that I wonld have Yo design assigements for my special nesds. Then last
yoar with the other olass I gave them & very bed assignment. 4As a final
paper I gave them ome poes of Hopkins, "The Wirdhover", and said, “Teke
a week on it, write out of your own hesd. Do uwet do any research. I
have no objection to secondary sourees, but this time bring something
written out of the husan wmind spinning.® The good ones failed miserably.
They had done the research and filtered it in. The baud ones, who never
did any research in the library, Xind of thrived on it. ZEither I hadn't
baen sble to convey to them what I wanted, or + « « « but I found myselfl
in the pesition of penalizing the hard workers and glorifying the
loafers. There were cne or two wvery good paperss 1 san see that I will
have to work out more intelligent assipuments.

Another problem is that everything goes a little wmore slowly than
it should. I tend to go over the thing vwery earefully, word by word,
image by imege, line by line, I am 2till kind of working to finieh it.
By the time they finish 1% they have really been over it, sick to death
of i%, but something repistars. The trouwble is that whatever comes in
the second part is very muweh skinped. To the extent that they cen earry
over they can move faster in the second pert, but there does not seem to
be mueh carry-over. 1 am not using the Plato or short pisces, but
Thorean's Walden. My own interest is not in the Plate, but I sm pleased
to get third~hand Plato in Walden and have them resd Plato as background.
1 don't kwmow how it will work. The rom=fictional form has its own eanon
and own structure but there is & cerryveover. There are things in
oommone I can sell thes the first point easier than the second. Things
they can see and feel in the novel they can't see in non~fiction. 8o
the whole job has to be begun egein. This is probebly commen experience,
but it is new to me, I &m just hitting it this week.

Those are the only problems I ¢sn think of in my owm teaching. I
can't speak for teaching FORMS OF LITERATURE, but I have experiences some
very definite successes. This year I am tesching two of the better stu-
dents I had last yoar, and I find a good deal of it did registers
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Mr. Jones: Jir. Holt will now tell us something ebout FORMS OF VISUAL ART.

¥r. Holts As far as the general purpose of the course is comcerned it
would seam to be pretty obvious that our very specific purpose, as well
as general purpose, is to develop in students an awareness of visual
form, whether architectural, seulptursl, piectorial, ete., any of the
nediums; and to try to develop students to the point where they actually
do get aesthetic experience from visual forms The second purpose is to
give them, sctually to instruet them in, some of the basie prineciples
of plastic organization.

As far as the organizatior of the class is concerned, it's divided
into two sections. They do two hours studic a week and meet with me for
two hours a week. There's a certein logic that we follow whieh rums
through the studio practice and through the theory sessions. Ve start
with simple elements of design such as the linear and pictorial and go
on to organizations in walue, without color; then on to guestions of
texture, color relationships, and finally sctual econsideration of
seulpture in the round and sctual spatial organization eas you get it in
srchitecture, whereas it's always illusionary in pletorial structure.

In studio they do sctual exercises and at the same time in elass periocds
they look at things, using visual material, slides, reproductions, and
things of that sort which exemplify these prineiples that he has beem
talking to them about. There has been same diffieculty in the students®
realizing any very definite commection between the two groups. Either
we teach dumbly or we have very dumb students if they can't ses the
connection.

As far as my assigmments are concerned, I have assigned them two
projects right through the year. One is a history notebook, & visunal
history notebook in which I have asked them to choose some significant
ocbject, something they like partieularly, to exemplify each of the
eight or ten main Western styles (7) amd to write in comnection with
that a very short paper, preferably not lonmger than a page, saying
something about the eulture of which that art is en expression. This
assigmment will be changed slightly in the future. The other is a
design notebook, a visual anthology, choosing their own reproductions,
but following the logic of the course as I have suggested that it
exists in prineiples of plestiec organigzation, linear, walue, etece In
that case they will do very little writing, if necessary some graphie
analyses, or a small verbal analysis. They have also been given a
reading list right at the beginning of the year which contains sbout
seventeen items. They are told %o start anywhere, in order te lick the
book situetion with a very large cless. They have been asked %o write
short book reports, two every two weeks. They have been asked to write
the book reports in the manner of & peuper sending a telegram to a fool.
The results have been more nearly & sampling than gotting the meat out
and re-presenting it. One reason for the book reports is to put
pressure on them to get the reading done regularly; the other is so
that I can determine whether they are gathering something of the concepts
that we are dealing with and understanding them. Also, I have arranged
group conferences, this year, eight groups of five each, and meet them
for one half hour a week. It's & terrific lodd but a time sever in the
end. I can deal with the written work directly with the student instead
of trying to write an essay about thems I am trying to give you the
mechanics of the thing.
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8o far as genorsl conecepis are concerned we do obviously lay an
emphasis in that the bias is directed toward the creative as sgainst
the naturalistic and imitative. We treat visual art as a mesaans of
expression like any other art. The course is basie %o the field in
thet these prineiples of plastic organigatiom are considered pretiy
thoroughly in theory and pactice and in the notebeook, which is an
actual creative exercise to arrange the books as handsomely as they
canes It is basic To Western culbture in that there is a certain amount
of reading of history and aestheties, and in that through slides and
illustrative materials wo do give then a wide frame of reference. Ve
try to let things speak for themselwes to a great extent.

&s to specifiec diffieulties: The class iz far too large, completely
unwieldy, 43 to 46. It is extremely difficult to handle a group of
that kind, partioularly with the extra difficulty of verbalizing in a
aon=verbal fields The students fall into an initial confusion. I have
tended to deliberately plunge them into rather diffioult stuff, but
the confusion is beginning %o wear off. The most eonfused bave come
through better than others. The reading list has been short emough se
that they can ree-rsad. I would rather have them do that then extend
uyself on the reading liste There is the difficulty of bresking down
prejudiees, the horrible experiences they bave had before in school and
homes There is also a diffieculty in getting meterial for their note=
booke this year. The stuff hasn't been made for some time. Instead
of a history notebock in future they will ve given e choice. They may
do either that or choose a specific pericd or a spegifie artist and do
a more consentrated job on hin, or on the period.

In so far as the suoccess of the course is coucerned, I can see it
in individual cases. So far as general success, that is hard to estimate.
Perhaps it is more successful with those ocutside the field, bevanse they
are fresher and less prejudiced in their approache

lire Jones: ir. Boepple will speak for THE LABGUAGE OF MUSIC.

lre. Boepplet A busie course in English literature cau take for granted
8 rough workisg mowledge of the language. But it would be futile to
mdertake a study of fugues and sonatas with studenis who have only the
secantiest experience in the elemsents of musie. For this reason, two
consesutive basic courses in music are given at Bennington College. The
first, THE LANGUAGE OF HUSIC, has no exact parallel in our seurriculum.
Bat the scope and level of the second, THE LITERATURE OF WESTERN MUSIC,
gorresponds roughly to those of our basic courses in literature and
vigual art. :

The students taking THE LANGUAGE OF HUSIC course fall into two
categories: those without previous experience in musie, and those who
have had instruction of one kind or other. A =mall number of the former
pursue further studies in musie, some even majoring im it. But most
music majors come from the second groupe. The skill they bring to college
is usually strietly interpretive =- they either sing or play an instrue
mente Very few have had general instruetion or oreative experience in
nusice For instance, only three or four out of 45 applicants were
gualified this year to omit this course. It is signifiecsant that students
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who possess instrumental or vocal skill are rarely better qualified than
totally untrained students when it comes to hearing musie. For this
reason, the needs of both groups are much more similar than might be
expecteds The only troublesome disparity is between those who are
familiar with music notation and those who are not.

The chief aim of this course is then to develop The students' ability
to hear and to understand the functions of rhythm, melody, and harmony,
or, to use a somewhat inmccurate analofy, to scquaint them with the
elements of musical grammar. It has been argued that e systematic exe
posure to musie will awaken all the dormant sensibilities of am intelligent
listener. This may be true in isolated cases. Perhaps it was quite true
beforse radic and gramophome sorrupted pecple's listening habits. (Last
year I have seen in the record library room people writing papers while
they listened to music at the same time, or even writing harmony exere
cisess Why they chose that room == it probably was the warmest. They
didn't seem to be uncomforteble.) The fact iz that few students know
how to foous their musical perception, and fewer still hear anything
except the wmost obvious surfece features of a piece. Thus they cannot
be aware of the forces underlying musical structure. Blow by blow aceounts
of symphonies and discussions of their role in Wesbtern civilization ean,
under those sircumstences, dwell only on superfiecislities. It is signifi-
cant that the only real difficulty I encounter in this course is with
students who have factual information without the commensurate ability
to hear. (These students say, "I imow all of thate ¥Why do I have %o
come to this course?™ Then you give a test and they miss everything in
the test, which depemnds on hearinge. They realize they have to hear.

They are suddenly very meek and for two or three weeks work hard. Then
again, "I know what a tonie chord is, so why should I have to go on
doing th;t?" Then I put in a dominant seventh chord and they can't
hear it.

Practieally speaking, the course is organized as follows: Ome
weekly two-hour session is devoted %o an outline of the elements of
musicel expression and the growth of musical language. The students
participate by singing exemples of the subject under discussion, and
by listening to, and by identifying and discuesing illustrations played
at the piano or on the gramophone. Freguent tests are given to ewmluate
progresse At the end of each term a short paper on some theoreticel or
practieal subject is required.

For intensive and more individual practice, the s tmdents divide into
three ed groups, each meeting twice a week for an hour. The beginners'
group (Paul Matthen) concentrates on the s tudy of music notation and on
elementary sar-training and sightesinging. The intermediate group
{George Finckel) practises more advanced ear-training and sighte-singing,
and the elements of rhythm and melody. The advenced group (Paul Boepple)
ineludes harmony along with the other subjects mentioned. Often some
tine is devoted to discussion of subjects brought up in the main course.
These three groups meet simultaneously so that students can ¢ asily be
shifted from one group to another as their progress, or absence of progress,
may indicate.

Homework consists ochiefly of oreative exereises in meledy, rhythm,
and harmony, and of individual practice in ear-training and sight-reading.
This kind of homework demands a good deal of concentration and ingenmulty,
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It takes most students some time befors they learn how te organise it
efficiently. (The homework is assigned chiefly in comnection with the
smaller groups. This work offers a particular kind of diseipline which
is of general wvalue.)

Study material of the kind we need is practically noneexistent -
it has to be compiled ad hoece Ocoasionally listening to records is
assigned. Collateral reading is of little value in this course, its
aim being wmore to develop faculties than to impart knowledge. Thie is
not to say that the student remeins mentally idle; quite the contrary.
Husical strueture is an eminently logiecal, thought-provoking phenomenon,
as many studemts are finding out, to their great distress.

The completion of both bagic courses or their equivalent is required
of all majoring in music. Students who wish %o pursue interpretive
studies purely avocationally may or may not take them. But ne instrue
mental or wvoeal instruction is offered to students who are not feamiliar
with music notation or whose musical ear is not sufficiently deweloped.
Por these, the firet year basic course is a prereguisite.

{The course offers groundwork to those who choose music as their
major, and is the basicesourse-to-the-basie-gourse to anybody. As such
it can be considered as a unit, though it is not on the same level as
the basiec course in the literature of musics The s tudent who hes gone
through the course has a more widely awake ear but has not sctuslly
gotten into musical literature.)

I might add thet, although the division of emphasis between the
first and second year basic course is alreedy in effect, it will, because
of its recent adoption, be in full working order omly next year., At that
time it will be possible to define more sharply and to coordinate the
small work groups of both courses so that students can attend any of them
according to their needs, whether they are enrolled in the first or
second year basic courses

lir, Jones: The meeting is open for discussion, questions, eritiocisms.

Mr. Henks: It seems to me as if there were two funotions here not
deseribed in the catalogue (or perhaps they are deseribed in the catae~
logue). One seems to be all going throughout here a basie literaey in

& new mediuwm, which no one is able %o assume, or which they assume to
their own chagrin later. And at some other level the facts about Western
civilization and culture confliets within it and the nom~historical
{non-chronological) historical courses seem to fit in as anocther kind of
basie courses These three courses seam to feel (£i117) the primary need
of making one literature within a medium. I am trying to apply this te
my own field and see whether this is being accomplished within it.

Hr. Jones: I don't kmow whet differences will be revealed so far as sub-
ject matter is comcerned. In these three courses certainly there is that
emphasis on literacy. Learning to read, teaching people to hear, in the
arts teaching people to see.
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¥r. Boepple: In order to have & complete pieture of music we should
ve & report of the second-year basic course in musie, THE LITERATURE
OF WESTERE MUSIC.

Jir. Jones: To be logical, yese I think we will jump to the WESTERN
TRADITION oourses next time for amalogous purposes at another level.
Mr. Levy will speak on thats The logie of the two musie courses is
clear as you have pubt it. Next time we might disouss the courses
spoecifically labelled THE WESTERN TRADITION. You have to see these two
basic courses in music as & whole. uNr. Levy is getting at form in &
larger sense, the way the literature people do, isn't that right?

Hr. m%hs In music you can't do it in one year. The situation is
ifferen literature because the studenta speak the language.

Hiss Osgood: In & waye

Hr. Jones: Hobody will admit that the language is lesarned before they
come to collerc. Each one of these people has commented on ite

¥r. Hymen: It's worse because they think they know the language.

Hrs Jones: You would prefer them to come illiterate?

Mr. Boepple: That is true in music also. There are few who come with
W&m. but they eome thinking they kmow becsuse they cen describe
it in words. But whean you play them the thing they are talking sbout
they couldn't to save their souls recognize it.

lire Jones: They have a lot of factusl knowledge, don't they?

Mre. Boepple: They will tell you what the shape of a symphony is but
emiﬁ"% recogni ze One.

¥r. Joness I imaegine in literature they could secore pretty well on a
1iteraery acquaintance test.

Miss %&aﬂs Or they think they know a word in a poem because they have
seen it written on a blackbward.

#ir, Holt: They look at pietures verbally.

Dre 'gm«us fren®t there always those who say they don't kunow how to
dra

Mr. Holt: The studio part of FORMS OF VISUAL ART has never been designed
ize drawings The students are never judged on it. They are
judged on effort and understanding.

¥ir. Jonew: Mr. Roethke said all children are poetise You hear sbout that
In ehildren's arte. Is that true of music?

iire Boepple: I don't know. Perhaps in some different way. I don't know
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what they expect when they come to a course like this. They love to
listen to records. There is a hush when I put on a record, so I put
on very much fewer. Because I have a good idea what happems when you
put ome on: the soporifiec effect of the radio sets in. Another thing
that puszzles me: At the very begimning, instead of separate smaller
groups I took them all together once & weeks I tried to do & great
deal through plein singing. We sang, studied, discussed, played, sang
againe They don't like to singl They asked, “Fhen do we stop these
singing classest”

Mrs. ¢t The basiec courses are unique in that they serve not only
as uctory to the field but for the non-major. If you were
designing & basic courses merely as introductory to the field, stressing
enly the values of the specialist, would that course be any different
from the course you are now teaching? Or are you aware that at some
points you have eritiecized the wvalues of the specialist from the
standpoint of general education?

¥re. Boepple: I am aware of what you mean. I think in musio there is a
Fumig'_whﬂon in the smell group arrangements. In the large group

I teach ohiefly from the standpoint of the survey. We work as practically,
as actively, as possible, but already the number forbids any great detail,
In the small groups (they ere large enough, 12 or 135) we can do much more,
and adapt it to whatever the need of the particular student is. We can
meet both requirements in our field, particularly since I think « « »

if we had & choice of offering them a general survey of musie forms,
talking about the things, on the one hand; snd en experience which will
enable tham o hear the things we were talking about better, on the

other, 1 don’t think we should hesitate to give them the experience of
more active hearing before giving them the other. And that's what we

are doing.

The small groups sre¢ vomparable to the studio in FORMS OF

Hire 1es Yese

iiss Usgoods For the FORME OF LITERATURE courses, introdustory is the
proper %m, If you compare introductory to hﬁo.mﬁy is the
proper terms

ir. Holt: Haven't we temded to fall between two stools in attempting to

; th historical guestione at all? There is very little of it. Or
of the sesthetic. I use them only as & stimulation of the seeing process,
the actual learning to sees

Hre Jones: You all concentrete on giving the student an experience rather
than euoyolopaedie or comprehensive knowledge. A4 direect experience.
Isn®t that it?

ire w : I'd like to offer a parsdox to Vrs. Delrays 1 would teach my
gourse just the same Lo & purely literary group, but the ones who get
most out of it are not the potential literebure majors. Seemingly there
is ne conflicte They both noed it.

iire« Jones: You have extraorimarily good students who havs no intention
of mejorings I hear it om every hande. The same is true in several fields.
It is iuberesting, from the point of view of the aim of literasy. It seems
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to me that you are trying to teach a type of literacy that underlies
our culture. To that extent it is a pretity valid basic comcept. 1
agree with Millett that all courses should historieally and philosoph-
iecally taught. That doesn't mean you teach history when you do it.

Hre. Brockway: Is there any chance s disparity existe between the major
and the nonemsjor because the majors have to take the course?

iirs Drucker: Why does everybody take FPORES OF LITERATURE?
Mise Osgood: That's what 1've been wondering.

ire Drucker: That's where my students learn whet I want to teach them.
L% the beginming of the seoond moa’mrthqc«v!ut 1 am after and
when I probe it's because of Antoxw atra or some such thing.
Do we want everybody to take FOKMS SRATURE or is that student
inertia? Also, on what basis are aMmta distributed to the warious
sections?

Miss % ood: We allow them to sigm up for the section they want. It is
@ with them it is very freguently e matter of schedule.

Wr. Drucker: Do they know what the differences aref?
Miss Osgood: They are told about it at registration.
Jir. Hyman: We try to advise them, to steer them.

Hr. Juness I can answer your first question somewhat. It is pressure
of older students that makes s¢ many take PORMS OF LITERATURE. The course
has a great deal of prestige.

Mr. Boe 3 It was = most interesting experisnce to advise freshmen.

. WS by bheir expression of the issues: I have done pretty well
in subjeet 4 and subject Be HNow subject B I would like to contimue. I
have done wery badly in subjeet D, so don’t you think I should take a
eourse in D? Well over two-thirds of those I had to advise this year
took Ghis line. I think it is a very healthy thing, which explains also
why students teke certain courses. When it comes to ert, peainting, music,
meny of thewm don't know whether they are able at alls In musiec the
experience in high school is so scanty - many come to college and dis-
cover that they have a good ear for music. I kunow of two or three oute
standing cases.

Bro. DeGrays 1 take it that it is already established in this discussion
that baﬁ gourses can satisfy the term in two ways: by being introe
duotory, or by being basic to the Western tradition. Hay I ask whether
it is not trus that the courses in FORMS OF LITERATURE might be considered
basie in both ways whereas in music and art they would not be bssie in
both ways, caly as introdustion to their owm field. In what way is the
musie course basic to wider cultural significance unless followed up by

& second-ysar course whiech lire boepple indiecated was obligetory to get
the full walue out of the introductiont
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Mre. Joness It is basie only in the sense that we define the purposes
That we are trying te accomplish: literasy in languages is something
thet should be a funetion of liberal education.

¥r. DeGrays Ism't literamoy in prose a more indispensable form of
iiteracy aan in other fields?

Yr. Drucker: 1 would doubt i% very muche. What I would miss in these
courses, wnat I feel valusble im music end art, for non-majors, is the
diseiplinary effeet, the basic effect. It has little to do with inmtro-
duction to & fields Older students in Political Economy who are more
or less dragoouned into beasiec courses in music or art find it releases
trenendous energies aund shows direetly in work on the conceptual or
verbal level, adds a dimension of ability or imagination which we temd
to underrate or at least haven't played up today.

Mre. DeGray: I agree that it is very good discipline, and thet it un-
eashes new peychie forces within the individual, but as far as clarity
of ideag or » « » » » » « o no salubtary effeet at alle I seem to
remember an old statement around here: people could not be articulate
in every medium, therefore an individual articulate in a medium like music
and relatively inarticulate in ordinary prose stetement was as acceptable
as a person articulate in prose and less articulate in musice But when
we tried Yo put that into effeect it became obvious that the prose medium
is one in which everyone has %o be articulates The prose is really the
one thing that is basie in the culture in the way that others are not.
I venture to say Paul's presentatiomn in prose has nothing to do with the
fact that he imows musice. It is part of his general education.

iir. Woodworths I am surprised to hear that it might be an either-or
proposition. Is it correct that en introductory course hes been econsidered
& basic course?

lire Jones: Wr. Woodworth is taking up Hiss Osgood's point that FORMS
OF LITERATURE might best be described as introductory.

Miss ym: I meant thet “imtroductory® is s truer label for what is
sctually going on in PORMS OF LITERATURE now, on the basis of our sctual
statements. When it was called LITERATURE AND THE HUMAWITIES, at the
time the curriculum was reorganiged, there was more tendency to stress
glements and trends in Western culture. More and more, it has bocome
more strictly forms of literature, rather than emphasis on the humernities.

¥re Drucker: Isan't it true that the stress has become more and more
diseipline, reading and writing, formulation of ideas, organizeation, etc.?

Hr. Hyman: We are stressing the ereative more than the disciplinary.

iir. Roethke: You sect up a coaflict there. The creative is diseciplinary.
The simple business of learning by doing, while it is not the only way,
is a way. It is the hardest tesk. If you lose sight of it « « « &
Cleaning up a piece of verse so that it makes sense and so that the order
is most effective may not be wery fancy but as a disciplinary exercise

you go a long waye
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Mr. Jackson: Literacy is not just something on a bleckboard. Take the
wex out of their ears, the blinders off too.

Mr. Roethkes We too encounter an exeessive ability to verbalize. They
cen bustle around and read 200 books and talk back, but in the eluteh
they can't do a dexm thinge elpmen ]

lirs. DeGray: I don't assume there must be a conflict between the two
aims, bu % ¥ do think the average introdustory course in the field is
different from e basic courses (I thought of our basie course effort
as an attempt to eriticize « « « o) Today we have in secisnce ounly
introductory courses, but they are not labelled basie. That is an
ineensistency that ought to be faced. Maybe we should have & set of
introductory courses end them basic courses.

¥ir. Hendershansen: I think it's the difference between information

and edueatione. What we desire in basiec courses is an educationsl objec-
tives, That involves elements of the field but the purpose is not to
serve the field.

lir. Jones: What one would hope would be that meny special studies
gourses are trying to achieve the purposes thet are schieved in the
so-galled basie courses, but the basic courses are underlined as bsasie
courses in order %o place a specisl obligation in that aspect of the
eurrioulum. We would expect them to be baught more historieally and
philosophieally. It is a definite obligation there.

Hre M% ys+ That is the dual thing. Try to relate the course to the
general culture as desoribed in the catalogue; but because of the nature
of the material, we have to place 90% of the emphasis on the introduetion
to & new teschnigues. Why not introduction to science?

ms d: We don't lay mmoh stress on the historicalephilosophical
DRUS OF LITERATURE.

Hre le: For an information sort of course we wouldn't need a year.
3? we mﬁd just to instrust the student what this field is all about
we wouldn't need a whole year's course. ¥We could do it in two weeks.

Mr. Tucker: In listeming to the literature faculty telk about the basie
courses 1t seemed to me that their method gave me more hint of whet they
mean by basic than the text studies. The methed of trying %o srouse the
student to & whole response rather than to infuse information, a creative
gom; a'ﬁt towerd the terror, or majesty, and connestion of words, not

hraseo-meicing or prammatical analysis, strikes me as being the basic
part. ter it affects the sense of the past in a very live way. That is
basio eduscationally. Where that isn't done, it isn't basic.

Mr. Mendershausen: Emphasis on the experience and on the ecreative element
is very essential, essential for the success of the thinge I am thinking
of the POLITICAL BCONOMY basic coursess. ¥We have a real problem of having
in eonjunction with those classes e similar level of experiemee, and to
avoid the mere performance of jobs that look like the real thing but
aren't.
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Jre Jonest At a later meebting we will talk abont those courses. I
Bugpest THE WESTERN TRADITINN courses for the next meeting. Moro chance
for camminiesticon. We ghould heve more deseriptive information before
us for & discussion of the POLITICAL BCOBOWY ecoursess. And there will
be more gunestions of this other aina of the hasle sourse progrems. The
freshman courses have special curposes. aﬁm- ‘ﬂm WRESTER! TRADITION
discussion we will come back to POLITICAL BECOMGED Hr. idendershavsen's
remark is perhape very relevant. They are mt gottin; et that basie
exporience. There iz more difficulty in gelting et thet in that field
than anywhere ¢lse. Some have said you couldn't do it. Let's get at
these other things before getting et this much more compliceted matters
Also ebont the eonrses in sciemees I hope we can get a basic course
in seience which will be analogous. It has been wery diffieult to get
such & thing organized. Those are guestions which we can discuss more
fruitfully later.

Hre DeGreay: I hold with what Greg hes said sbout the terror and mejesty
m%ar slso of soupd in mwsie or slect®#ieity in seience, for that
matter)s Pat it is still just a way of teaching. It doesn't make any
course sny more “pasie®s It's the way all courses should be taught.

lir. Jones: That’s why we thought along these lines, beosuse it wes a
way of teachings Our tempbation when we attempt to teach is to pull
out & good part of whet we have learned. We are natursl survey course
pivers, we want to give them thoe lost word that we have learned sbout
a thinge 7The basic course, with a different methed of tesching, is a
protests It is diffieult to get the entire faculty even to consider
this much more sinnle approach to teeching. The distinguishing feature
is & methed, trying to pet at an experiemee. (??) It is harder for the
ascedemie or professional in a field to follows We ocan all give survey
eourses; it is harder for us %o think more simply.

#ir. DeGray: By survey courses you uean e » »

ire Jones: « o« » where the emphasis is on learning factsSe o« o o o » o
any field a great many people who are not teaching so-ealled basie

gourses mey use this es their method and achieve purposes schieved by

the basie courses; that is all to the goods

Hr. Delrays DBut that is what we were all brought to Bennington to do.

Hre. Jomess But it wes not typieally dome.

¥r. DeGiray:s In that respect we should label the whole catelogue basic.

ire Jones: That would be delightful. The meeting is adjourned,

Respectfully submitted,

Pary Sow

dary Shaw
Secretary
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