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Omitteds Ideas of mo trial msjor, nerrow major and counselling versus tutoring. To be
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A Report from the (ollsge on Plans for the Puburs

Thiz apring Pennington completes itg Tirst decads.
Reeenbly the Qollege, with the help of outside experts,
Build up
appraised the progrewm worksd out in these ysars and last

fell we reached & soussnsug about changes that needsd to

be mads. The advent of wap hes confirmed rather than

uprooted our conslusions. Among the efforts we are

raking to rise to the crieis, the wmogt profound is to do
better what we were doing before. The oscasion of the
tenth year is taksn for a report to ths alumnee and friends
of the College om plans %o that end. PFull spesifications
for a revised curriculum will appesr in.the fa2ll bulle=
tin. Mearwhile, the mature of the changes we plan to

make end the reasons underlying them ave herse set forth.

L] It should be szeid at once that revision is by ne
moeng inbtended to inmwvalidats the present Bennington
curricvlum. The combinuity of our educational plen may
soom endangered, but conbtinuity is a matter of purposss
rather than prectices. The time to fear for continuity
is whea o sollege can no longer imagine how it sould

ohange. While we hold fast %o the purposss with which

—

\



Bennington began, we belisve thers should bs no

hesitation in altering its practices.



Should this be moved
to peroration?

The End in View

Bdusators heve debated for years ths relative
merits of paying priaary attention either to the
individual or to the ocultural tradition. Leisure
Pfor that debate iz over, It has bescome incressingly
elsar that the contimued existence of our society
depends upon & truly balensed relationship between
ordeyr and persoral fresdom. We have examined the
Bexnington curriculum in the light of that sonvietiom.

The sissgic conception of citizenship stands for
the end toward which we should like to move. The
long belittlement of the word by sssocciation with
enpty or disingenuous behevior, has made it misun-
desrgtood when used outside of wartime. Being
patriotic, 1%t lg true, ie one sense of the word;
but boing educated can be another., To expset sduca=
tion to eultivate citigenship ie swough 4o hope for
it in this or less appropriate times. Under pressure
to recoganlge that %he present war le a war for sur-
vival, we submit thet citigenship, adsquately defined,

is the worael egquivelent of surviwval,



The Beokground of Bemnington

The mandate from the founders of Bennington
was to build a curriculum on the interests and needs
of students., A very useful curriculum resulted which
has served six genarutioﬁu of students well. When
the Colleze began, there was no fixed array or settled
segquence of courses; subsequently, courses were formed
at the polnts where students' cholces aonverged.
Aotually they fell into the subjeot matter normally
of interest to graduates of American secondary schools,
but they were much more freely arrived at than is
commone. Alterationsz eould be made easily when the
necessity aroge. Egual plage in the program was given
to fields like the arts, of'ten neglected. Members of
the faculiy were chogen for their ebility both as
practitioners and as teachers. The judzment of this
faculty constituted the authority under whish the
firet choiees of studies bessame stabilized into the
curriculum we have followed now for some tims.

The vresult of this procsdure was for separate
fields teo grow strong in themsslvez. Az the curri-
gulim beceams establizhed, the worth of the mabteriel
and the effectivensss of its presentation in each
Pisld werse unquestionable; but there appesred & lack
of overall ccherense. An emphasis of this kind is
not inherent in ths Bemmington plan. Ten years!
expsrisnce with the power of intersst in ineiting

gtudents to learn has given us a wholesome respect



for it. We shall abandon none of the ways we have
found to deal with the individusl students her needs,
her interests, her aptitudes and idiosyncrascisz. Ve

do intend to anchor the student’s cholces more securely
by enlarging the logic within whioh she makes and

pursues them.



The Principle of Selection

The first problem of z eecllege is to find a
principle of seleotion by which Yo locate the material
for a curriculum andéd setablizh the ecategories within
it. The pointa of rsference should be the student
and the culture to which she belongs. These azre our
assum@tions. Therefore, we are sgheed that ths
material for ths revised curriculim is to bse selected
on the principle that iﬁ/izther basic to an under-
sbanding of VWesbern culturs or sssentlal to sompateﬂ:po
in e field. The ocurriculun is to be divided along thie

line into two categories: Basic Sgudies and Speoial

Knowledga and Skills.




The Revigsed Curriculum

The curriculum as revised undsr this prineipls
ie new in the importent sense that it inecludes agree-
nent on what is sigmificant content for the College
ag a whols. This fresh emphagis supplements, but
does unot gupplant, the original provigions for indi-
viduel work, Individuvel interests and needs are %o

be met chiefly through ocourses in Special Knowledge

and Skills, common interssts end needs chiefly through

‘gourses in Baglo Studlies. Individual effort must be

counected wilth some common human purposes otherwise
A it~is at best futile, at worst visicus. We have every
reagon Lo encourage Bennington students to explore for
a perrmeznent Tisld of work and persist in it when they
find it. Te have ag good reason to take care that
their private ivterests are econsciously groumnded in
the ecombent and msaning of thelr own civiliszation.
Most of the innovations in the Bemnington curriculum
arige from this second determination, and they are
not lightly mads. The guest for greater unity of
language and purpose, desper agreement about wvalues
importent emough Ho deserve agreement, goes on at
this moment in places lerger and more critically
placed than Bemnington College.

The nmed for common ground within the College
has always besn felt. Deviees such as seminars, an
anmual series of meetings ou general topics, and the

1ike were used. They were inadequate. A serious
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examinetion of the currisulum showed the need was
psrvasive and oould best be met by the introduction
of a central body of astudies.

Ih acoepting the cultural heritage es the point
of reforense for these studies we have no notlon of
prosenting & falgsely unified interpretation of cone
tomporery 1ifs, its origins and the ocutlook for it.
The conflicting currents of opinion that mark the
times {low also through this Collegs. Our hope is,
through the Basio Studies program, to identify the
roal differences and let them animete rather than
thwart learning,.

The idea umderlying Bagic Studies is that at

some point in the sducation of young people it is
imperative that they acguire e sense of history and
of thelr own plase in i%t. This is the least common
denominator of culbural literacy. The sapacity to
discern and pursue certain spiritusl ends, the control
of a few fundamental methods of thought end investi-
gation, the power ¢o read end semploy the non-verbal
langueges of the arts and sciences, cammot be reduced
%o formulas. Nevertheless, & determined effort must
be made to teach studsnts to command at least the
rudiments of these abilities,

The struoture of the Basio Studies program follows
the logie that Western sulture mey be underatood
through a grasp of the humanities as the sultural meteix,

recognition of the impact of selence oun Western thought
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and aotion, awarencses of the embodiment of ocultural
elements in the arts, and anslysis of the political
sconomy under which Western civilizatiom is governed.
These are the four points of fopus within the program.
Basie coursesz are not intended to provide a
somposite survey. Nor are thoy designed as background
Por advanced work in a particular field, although
secondarily this purpose iz served. Thelr msaning
- for the student 1s not conbingent on direct applicas
tion te some cther kind of study. Trven vhers courses
ars designed to follow one another, the relationship
between them is not & sequence in the strict senseg
but rather a continuity which the student may or may
zot pursue throughout. The problem iz gquite unlike
that of deviasing introductory study and much more
difficult. The basic ecurses attempt to select,
scmbine and relate knowledge from many {islds bscause
of ites decisive significance to & great humans tradition.
The requiszite method in Basgie Studies is to exae
Build wup :gﬁ_*gh;_o_q mine and sxpound basioc texts, fundswsntsl works,
erucial formulations, whether am;ient or modeorn. Ue
have no blas about the relative merits of eclasslo as
againet contemporary meteriels for study. Emphasisg
on the here and now has served & eorrective purpose
in modera education, but it has been gullty of over-
compensation. We ses mo guaramtee of wisdom for the
student in urging upon her only the old which magm

bemuse or the new which may fascinate her. Certeinly
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any anbithesis between the two is uvareal.

In eny field thore are instances of such import
that they defirme that field. They 1llustrate its
methed and technique, establish its stenderds, its
1n§ellectua1 and spiritual eontent. They ocour in
the non-verbal forms of expression like music and
matheratiocs as well ag In the verbal ones. These
clasais instences give at least the clues Lo the
whole history of a field. MNoreover, they throw light
on one anotheyr and provide thelr owm oxegesis and
eriticism. The theory is that the mmsters of en art,
the great originators of thought, are ite best teachers
and the student should be put as elesely as poesible
in touch with them.

Without laboring the point and before citing
examples, it should be noted thet greatness and
impertancs are not always selfesvident. There are
more times, settings and ways for meaning to beoome
clear to students than any program of studies can
control. As many eventualiities asg possible should
be anticipateds beyond thet something must be left
to the student.

The operation of basis courses can be seen in
examples iliustrating the four points of focus of the
program: humanities, sciense, the arts, politiecal
sconony. The first example is a two year course in
the humanities. We accept the humanities to ineluds
the study of philosophiesl, religilous, nerrative,

poetic and dramatic works. In the first year it is
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proposed to study a modern novel, a Platonio dialogue,

a tragedy of Shakespeare, and a group of lyric poems,
The atteompt iz to make the student master the text
itgelf and learn to read thess major forms, The emphasis
is upon method, upon reading, and hence upon ways of
ordering.parception and thoughte The historical relae
tionships are not stressed, though we have sslected

2 modern, 6 clasgic, and e Renalissance text. In the
gecond yeay we propose to read parts of the Bibls, &
Gresk tragedy, cerdtain of Chaueer's narrative poeme,

and gelections from philosophical prose of the Rensis-
gance. Hers the emphaszis is put on historisal rsla-
tionghips and the development of the Western traditvion.
In both years basic texts constitute the shief content
of the course, with collateral reading in other classiocs
£2d in eritioism, philosophy, psyshology, anthropology
and history. It is cbvicus that this scheme not omnly
allows but assumes great flexibility. We do not
attempt to decide which tragedy of Shaksspeare or which
dialogue of Plate shall be canonical and we do not
intend to teach exactly the same sslection year after
years This applies still more strongly to the eollateral
readirg. By this approach we aim to recognize the
diverse interssite and abilities of feculty as well as
students, and alse the fact that the main line of the
tradition provides standards and orientation which ne
selection can possibly exhaust,

(Insert here seience and music examples)



(In comnection with wusic example)

There has been, in the educational language, a
gseparation of learning by doing from other learning.
Thile this seperation hes been useful, it seems no
longer necegsary. On the other hend, we do have
every faith in the contention that books are not all.
Ths curriculum of Bennington has alwéyu included
non=-verbel as well as werbal kinds of study. As a
result we have besn rewarded with one of the richest
oxperisnces any Amsricaen gollege has had from the
arts.

Another way to characterize a besic course is to
compare it with study in &« gpecial Imowledge. Politieal
Boonowmy, in which a course is %o be offered, 1z con=-
sorned with the art of govermment in the widest gsense.
The bazie texts from Plato to Veblen which, with our
actual political habites comstitute its tradition, are
the materials. A course such ag Eccnomic Analysis,
cn the other hand, deals with the specialiszed logie
of a subjects A conception of the art of government
is insepsrable from any intelligent wiew of culture
snd some means indispensable to seoure. Bubt teshnie
cal economics is a branch of a partiocular subject.
Meany studonts will work in both courses at once or
suscessively, but Economic Analysis is nelther a pre-~
roquisite to Political Eeonomy nor its necessary sequel.

The nature of Special EKnowledge and Skills should

elrezdy be apparent, Within this category are conserved
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all of the opportunities for specimlization devised
and proved good in ten years at Bemnington. Here
are the partioular provisions for the student to
fird her main interest and follow it in detail.
Spesial studies include techmigues and techniocal
fields, intensive work in the laboratory or studio,
winter field work and other variations of practisal
experience, related work in the library and class-
rooms. The qualifyying test in this abea is that the
shudent within a reasonable period, usually two years,
locate & elear and plausible line, set out on it end
procesd steadlly btoward snouzh competence to justify
the time and emergy spent in the asguisition.

It does not follow thet the division of respon-

8ibllity betwsen Spsoial Enowledge and Skills and

Bagic Studies 1s ocut and dried. Ko effort will be

expended on fencing off one kind of experience from
ancther or orediting to The student omly the outcomes
formally identified with either category. One strength
of the new plan iz that it mors clearly allocates /::frioular
gponsibilitlies without destroying flexibility.
Collages have been forsed not only to promise
their students o general education, which is ser=
tainly proper, but to dlsclaim vocational education
as improper. In the first place, a .gollege can
searcely inbtend inm four years, for students from

eighteen to twenty-one, to detsrmine their final

life work or to oivilize them completsly. In the
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sscend place, ot $his sge studente progress toemrd
precifiz compoteree nnd gerersl moturity at ore and
the veme time and by slipest indistivguiaheablis means.
The Gectinmony of grodustes, Pemmingten graduvetes
irelnded, Lears cut the plain druth thet life for
ths etudont afber ocllegs ie too complioetsd for
any fnstitution te forsiell with acsurasy or forsor-
d2iv vith sesurence. This grews more trus every
fay. Teverthreless, socking or cerpentry cammct Ve
taught o3 intellectunl exercisse. Benningbex does
net tesch either ons; mot hecsuee they srs pooy
thinge ¢ Imew but hesause, in the sduezticnal
division of lober, we hove other resporesibilities.
At the same tims, we 49 net preterd thet etudents do
zet reguire feed snd ghelter efter they zraduste,
ney wculﬁfzz like them te scnoeal the fsot that this
iz on thelr minde. Actuslly the difference bestwaen
varyrev traleing and brosd sducatica has bteen arpned
to ths scnfvesica of the resl fseue. & colleoge uesds
& far move subtle privsiple of esleoctior thex thie.
And sven 1T suck & prineiple is four? and followed,
it does rot ohrezs the fast thet the studsret in the
evd hes to decide how to sarn her om livirg axd

livs her ovm inbdelleobusl 1ifas.



The Sum of the Changes

The sum of the changes is that the two large catew
gories of study already represented in the Bennington
gurriculum are consclideted, and their weight iz equal~
iged. There is no desire to ereate en imbalanse in faver
of general as sgainst spesial study, nor to put faith in
gone ome body of subject matter as offering all things
to all students. The mosaic of the new curriculum depends
for its enbire form on en orderly errsngement of countrasts
ing elemenbs. The principle of solection we have used
econveys nc special magic. We hawve still hed to choose
from emong almost infinite possibilities. The bulk of
a cholee already made is represented in the large part
of the criginal currloulum intact in thls new plane Bub
in the light of ten years' axperiense, we have had te
take 8 further step. Ve have had to deslare that soms
things are trivial or ummecessary, and we cannot afford
to spend tims on thems other things ere of the utmost

importance in our culbture, and must be taken seriously.



Change to two functions
of College nows
preserve culture

in troubled world,
prepare students

for oitigonship

in same?

The members of a sollege can have no dslusions of
grendeur sbout their effect on the fate of the nation.
They oan, at the zame time, emtertein no doubis about
the requirement to Justify their exiﬁteme, The elaborate
potntles:sness of which Amsrican undergraduate ec}uoa‘hicn
ig cupsble has elways been deplorable. Under the strin~
geneies of the war and the deepor strictures of the poese,
it promises to be umpardonable. A4 fair contention is
thet solleges must be held more dirsctiy respomsible %o
whet has been indicated as the ocultivation of oitizenshipe
Otherwise they may fail to be of consequense even though

they eontinue to survive.

In revising the Bennington College curriculum, we
meen to assume thet kind of responsibility, By this
token, we sxpect Lo make clearer our pert in advanoing
the sause of fmericen edusation -~ the endléssly develop-
ing dialogue, with mewmy voleces, about the things thet
are jmportant for eivilipation.





