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I. PRELIMINARY CONSIDEHATIONS 

Soon after President Fels came to Bennington College he 

initiated, with support from the Fund for the Advanceme nt of 

Education of the Ford Foundation, a series of studies of the 

operations of the college. These preliminary studies prepared 

the way, in turn, for an extended exploration of the e duca-

tional future of the college, which was also supported in part 

by the Ford Foundation, and which was undertaken by a commit-

tee made up of three members of the board of trustees of the 

college and four members of its teaching faculty. The pages 

that follow constitute the final report and recommendations 

of that committee to the president, the faculty, and the 

board of trustees. 

The preliminary studies of the college were intended 

only to provide information that would assist in educational 

planning for the future, but they presented the members of 

the trustee-faculty committee with one inescapable fi nancial 

consideration bearing on the educational stature and prospects 

of the college. Because of revolutionary developments in 

American higher education, which Bennington cannot afford to 

ignore, it must soon take steps to raise faculty salaries 

markedly. There is no need to elaborate on the circums tan-

ces that led to this conclusion, because its main elements 

are obvious. Colleges throughout the United States are pre-
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paring themselves to teach a vastly increased number of 

students, and they will be forced to compete for effective 

teachers. To the extent that Bennington College prides it-

self on effective teaching it will be vulnerable to this sort 

of competition unless it too can compete in salaries and 

other professional perquisites. 

Hence the committee to explore the future of Bennington 

College began its deliberations with a discussion of the 

features peculiar to the college that make it unusually ex-

pensive of faculty time: weekly counseling, small classes 

and tutorials, frequent close contact with students. The 

committee soon agreed, however, that a really good college 

education requires most of these faculty commitments , or at 

least that no arithmetical formulas increasing the ratio 

between students and faculty or otherwise changing our 

educational policies can be justified a priori. It decided 

to approach the collegets future in other terms entirely, 

considering shortcomings in our present academic practices, 

and devising means whereby they might be overcome. It had 

some faith that a better education for our students might 

also be a more economical enterprise for our faculty , in 

that there is admittedly a good deal of unrewarding drudgery 

in what the faculty now finds itself doing. But the commit-

tee's main premise was that the quality of our education is 

the only criterion we can adopt in reexamining our present 

policies, and in the light of Bennington's experience it had 
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reason to hope that quality would attract financial resources . 

Fortunately, the same phenomenon that forces the college 

to search for additional sources of revenue may also afford 

it some opportunity for adjusting its standards and curriculum. 

A continuing increase in college applications should make pos-

sible (among other things) a still more selective admissions 

policy, a more deliberate shaping of our student body, or an 

expansion of the college if that step proves advantageous. 

But the opportunities that increased applications may create 

must be dealt with consciously and constructively i f we are 

to derive the maximum advantages from them. To leave the 

policies of the college unexamined and unrevised at this time 

would almost inevitably be to condemn it to carrying forward 

the shortcomings of the past under an illusion that our 

problems will disappear automatically as college applications 

rise . 

It was in this context that the committee began to re-

examine the fundamental commitments of the college: not to 

abandon what was good, but to consider which of its original 

premises were still valid and which might be amended or dis-

carded either in theory or in practice. In the opinion of 

the committee, the college is such a strong institution 

educationally that its premises and practices invite the most 

rigorous and candid scrutiny its supporters can give them. 
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l. Philosophical Considerations 

In general, of course, the committee recognized that 

our goal is and should be a liberal education. Whatever our 

students are destined to become after they graduate , they 

will have been well served by us only if they have had some 

opportunity to develop an informed perspective on their cul-

ture and their time, and they will have been badly served if 

we have offered them no more than technical preparation to 

meet the specific demands that their prospective roles in 

society may place upon them. For the same reason, the 

college curriculum should embrace the visual and performing 

arts as well as the social sciences, the natural sciences 

and mathematics as well as literature and language6 The 

committee accepted these commitments of the college without 

controversy. 

At the same time, the committee also concurred in the 

faculty's belief that the most effective means of achieving 

the goals of a liberal education are the techniques that are 

frequently identified with progressive education. It is not 

t hat the Bennington College faculty is deliberately or even 

c onsciously "progressive" in its orientation; but by tempera-

ment and experience alike most of its members have come to 

observe progressive principles in their everyday activities 

as teachers. That is, they bear in mind as teachers and 

counselors a number of desirable goals and capabilities toward 

which each student's career should probably lead, but they 
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also recognize that it is the student's own commitments and 

activities that will ultimately determine the extent to which 

she can and will make those goals and capabilities a part of 

her life. Hence they allow her a considerable freedom to 

find her own way to a reasonably complete education. 

The committee had no wish to challenge these basic 

principles, but it felt some need to spell them out more 

sharply as a way of discovering where our current practice 

fails to serve our declared purposes. In reaffirming the 

college's belief in a liberal education, for example , the 

committee agreed that all of the tastes, values, and skills , 

all of the habits, facts, and perspectives that a college s tu-

dent may acquire become truly liberal only to the extent that 

they are a resource for her continued intellectual and aesthetic 

and emotional development. No college can guarantee that all 

of its students will be effectively educated persons when 

they leave the campus, and there is certainly no way to 

measure precisely what capacities for growth they take away 

with them, but the committee felt that so far as possible the 

Bennington College degree should stand for long-range educa-

tional promise as well as an a.chieved ability to deal with 

college work. 

The committee's agreement on this point led naturally 

to a discussion of the extent to which any student can parti-

cipate effectively in the culture in which she is to live· 

unless she is reasonably well acquainted with its pas t and its 
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present and has some means for dealing with its future . In 

one set of terms, the problem is one of ensuring that all 

students who lay claim to a liberal education possess a mini-

mal acquaintance with the basic ideas, values, theories, and 

techniques that have shaped the world in which they live. In 

other terms, the problem may be stated as one of ensuring both 

breadth and depth in every course of study leading to the 

degree, inasmuch as no one can be truly deep who is not also 

broad, and vice versa. In the judgment of the committee, 

however, these formulations and others like them misstate 

many of the problems they are designed to solve. They are 

valid in the sense that all truisms have their validity; but 

they fail to confront the educational process in directly 

relevant terms, and they threaten it with arbitrary criteria 

that can be met with facility and forgotten with ease . 

It seemed to the committee that instead of attempting 

to define common educational goals to which each student must 

be held, the college is wise to encourage each craft or dis-

cipline that she pursues to define its own goals, but to make 

sure at the same time that no one craft or discipline becomes 

the only resource a student develops during her four years in 

college. The effect of such a pluralistic approach to liberal 

education is to assert the over-all educational aim of the 

college not as a hierarchy of formally-stated goals but as a 

cluster of different kinds of abilities that each student 

develops and brings to the point at which she will be capable 
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of further developing them independently or with a minimum of 

formal instruction. It is, in short, to carry the student 

to the point from which she can and in all probability will 

become an effective participant in the culture because of her 

informed interest in it. 

The general proposition that the college best achieves 

its over-all goal by encouraging the development of each 

student's capabilities accords particularly well with the 

sense of the faculty that education is an intrinsically cre-

ative and clearly individual process. In the view of the 

faculty, which the committee shares, learning is a process 

that takes place in the student--not in the classroom or in 

the studio or laboratory, although these are indispensable 

accessories--and the strength of the college has been its 

insistence that every study constitute a rediscovery of 

significant problems and significant answers in the various 

crafts and disciplines it teaches. No one believes t hat this 

"creative" method is always successful, and everyone is aware 

that it leaves gaps not only between disciplines but a lso 

within them. But it has the virtue of providing the c apable 

student with all the aids we can muster to enable her to 

become in her own right something of a musician, something 

of an anthropologist, something of a poet. 

Dependence upon the separate disciplines to educate each 

student has the further effect of raising the standards that 

she must meet in order to qualify for the bachelor's degree. 
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Again, the structure of the college today is an accumulation 

of various precedents, which bear no necessary relationship 

to each other, or which solve some problems but aggravate 

others. A comprehensive new arrangement of our curriculum 

and our expectations should help to rationalize our work as 

teachers and make us more effective while reducing some of 

our burdens. Still further, when confronted with difficul-

ties we are too of ten content to let pious affirmation sub-

stitute for actual performance. According to the general 

t heory of the college, for example, every member of the 

faculty does everything well--and we ignore the possibility 

t hat each might be more effective in a renovated educational 

s t ructure. All these considerations point to the potential 

va l ue of institutional reforms as a way of dealing with our 

problems. 

Perhaps our most significant problem, in the judgment 

of the committee, is that we do not challenge every student 

t o achieve a bona fide education. Our well-founded belief 

that learning is a purposive activity , that only a student's 

own interests and activities can bring her to make good use 

of her educational opportunities, has sometimes led us to 

accept any kind of purpose and any kind of activity as a 

va l id definition of the higher learning. In theory , an active 

s tudent broadens the range of her thinking, moves out into 

new fields of study, as she becomes more involved in a given 

craft or discipline. In practice, however, she may not; and 
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we have found no proper way of making her degree depe nd upon 
. . 1 this sort of extended grasp of the humanities. 

This weakness in our educational system is mos t clearly 

demonstrated by the results of the committee's study of 

student programs. Several faculty members were asked to pro-

vide the names of relatively recent graduates who had made 

unusually effective use of the college. The same f aculty 

members were also asked to provide the names of recent gradu-

ates who had made no better than an average use of it. The 

educational careers of these two groups of students were t he n 

compared in some detail to see whether there were i mportant 

differences between them. 

The differences proved to be striking. On one level , 

there was an obvious tendency for the "excellent" s tudents 

to have made higher scores on the College Board aptitude 

examinations, and to have achieved greater distinction in 

the college, then the "average" students. Neverthel e ss, 

there were enough excellent students with low scores, and 

enough average students with high scores, to indicat e that 

the faculty's designations were based upon the use ma de of 

Bennington College rather than upon the students' potential, 

and to suggest that student differences had not been over-

whelming barriers to effective use of the college. More 

significantly, the excellent students had almost uniformly 

1 • By "humanities" the committee means all of the disci-
plines that Bennington now offers or would wish to offer. 
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chosen one kind of program while in college, whereas t he 

average students had chosen another. The excellent students 

were distinguished by a serious pursuit of the major and an 

equally serious (though sometimes abbreviated) pursuit of at 

least one other field of study. Moreover, they displayed a 

tendency to work at the most advanced level of which they 

were capable outside of the major as well as within it , and 

to devote several terms or even years to second fields of 

study. They also tended to work hard: many of them had 

taken five courses during most of their stay in college. 

By contrast, the average students generally followed a 

major program surrounded by brief and even tentative exper-

iences in a number of non-major disciplines. They also tended 

to work at the introductory level outside of the major , to 

the extent even of enrolling in beginning courses during their 

junior and senior years. Understandably, they were far less 

inclined than the excellent students to attempt five courses 

instead of four; but their records indicate that it was lack 

of commitment rather than lack of ability that held some of 

them back from a fifth course. Finally, their tentative plans 

and their instructors' comments indicate that most of t hem 

conceived of their education in external and transitional 

terms, as a step on the way to some other destination, be it 

profession, vocation, or marriage. On the other hand, the 

excellent students visualized their studies far more sharply 

in terms of goals and purposes intrinsic to them as humanis-
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tic disciplines. Adapting the terminology that David Riesman 

has employed, we might say that the excellent students had 

been "inner-directed" and the average students "other-directed" 

with respect to their college educations. 2 

The differences, in any event, were urunistakable ; their 

implications may be more problematical. Obviously, average 

students are not so likely as excellent students to pursue 

scholarship for its own sake, nor to press into more t han one 

field of serious study at one time, nor to burden themselves 

voluntarily with additional courses. But the most significant 

finding of the whole study of student programs was that the 

educational counseling committees of the college had put 

obstacles in the way of the excellent students' typical edu-

cational planning, whereas they had accepted without criti-

cism the undistinguished programs of the average students. 

This was one of the reasons the excellent students custom-

arily enrolled in five courses: the committees insisted upon 

a distribution of academic interests, which the excellent 

students could accommodate to their much more serious purposes 

in fields outside the major only by taking extra courses . 

Meanwhile the average students effectively met the require-

ments of distribution, yet not--according to faculty members 

who had taught them--the demands of education. 

2 • The terminology is directly applicable, without adapta-
tion, to those average students whose programs were appar-
ently shaped by their parents. 
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On the basis of these considerations the committee 

beli eves that our present educational structure does not work 

effectively to maintain the standards that we generally 

ascribe to it. The committee recognizes that we may always 

have difficulty in attracting a sufficient number of poten-

tially excellent students to enable us to gear the whole 

college to such excellence. But we have no reason to set our 

standards low, nor to define our educational patterns in 

such terms as to limit our best students unreasonably while 

making hardly any demands of our less able students . To the 

extent that many of our average students might well have 

met different criteria had we found means to enforce them, 

in fact, we have not even observed standards that are already 

plausible for today's student body. 

Nor is our difficulty one that arises simply because 

the educational counseling committees have permitted weak 

students to choose weak programs while discouraging strong 

students from choosing strong ones; if it were, perhaps a 

simple exhortation to the committees would suffice for educa-

tional reform. Rather, the "balanced" program is a mark of 

our lack of institutional Criteri for a legitimate educa-

tion, coupled in many cases with sentimental confusions 

about student freedom and about tailoring every program to 

a student's inner needs. Within the major, it is clear, a 

student usually £inds her path fairly clearly defined by 

requirements that the faculty has established or by natural 
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sequences in the courses the division offers. Here , indeed, 

the craft tends to set the standards; but in other realms 

of a student's career it frequently does not. As our study 

indicates, a weak student may "pick up" a course in the 

social sciences, sample work in the visual arts, acquire 

"background" in literature, all without developing the kind 

of insight into each that will make it a permanently effect-

ive part of her education. Meanwhile, she is far less likely 

merely to sojourn in music, which treats all of its students 

as if they were in some sense majors, and she finds time for 

dance on the side only because the d n e "extra" makes it 

possible for her to treat dance superficially without being 

penalized for her lack of involvement. Clearly, our high 

purposes are seldom· realized in our practice. 

Our greatest specific weakness lies in our students' 

substantial neglect of the natural sciences as part of a lib-

eral education. Bennington College prides itself upon treat-

ing every humanistic discipline as having equal value in the 

higher education, but only 7 out of 147 students who graduated 

from the college in the last three years presented major work 

in science for the degree.3 Admittedly, 114 of the remaining 

140 students had taken at least one course in science or 

mathematics, but 13 had taken no work in the science division 

3 • Nineteen students are omitted from these tabulations because 
they had transferred to Bennington from other colleges where 
many of them had been compelled to take freshman science. 
Additional special students and students who did not graduate 
with their class are also omitted. 
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apart from mathematics, and 111 in all had taken no more than 

a single year's work in either science or mathematics . Fur-

thermore, 89 students had taken only introductory courses in 

natural science, whereas 12 had taken more advanced work. 

Finally, just over half of the 101 graduates who had enr lled

in a science had taken only Human Life and Environment. Every --------
evidence suggests that exploration in the laboratory sc iences 

had been slight. 

This year's enrollments in the sciences sugges t that 

today's freshmen may be more likely than some of their prede-

cessors to begin their college careers with a course in 

science. (Many of the seniors of 1958, 1959, and 1960 firs t 

ventured into the sciences only during their junior or senior 

years.) In the view of the committee, however, these early 

enrollments will prove fruitful only if a number of beginning 

students go on to make science a continuing part of their 

education. Yet the expectations the college now lays before 

the student body, both formally and informally, hardly 

support commitments of this protracted sort for anyone but 

the dedicated majors. Even if most freshmen are being 

persuaded to attempt beginning work in the sciences , that is, 

we have not yet made science an equal partner in the curric-

ulum. We have only installed an inf orrnal science requirement 

that works to satisfy our consciences without inducing 

students to view science intelligently. 

Inadequate science enrollments are in some ways only 
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symptomatic of a larger problem of student freedom, however. 

In the considered judgment of the committee, the freedom a 

student should have in choosing among legitimate paths to the 

degree (or making lesser choices en route to it) does not 

constitute a reason for permitting her to choose her path 

b dl  - i.e., at random, or without due regard for the educa-

tional implications of her choice. Yet individual students 

have notoriously failed to meet legitimate standards of 

performance and expectation because the college had no firm 

ground for dealing with their oversights or their neglect. 

Discussion of such students among the faculty almost invari-

ably raises controversy, in which advocates of "freedom" take 

extreme positions against the equally extreme advocates of 

"standards," and the committee is aware that it is inviting 

cleavage within the faculty by raising the question. It 

feels, however, that the issue of student freedom must be 

dealt with explicitly and imaginatively if we are to raise 

our educational achievements to the level of our professed 

aims. 

The committee suggests that, in establishing what 

amounts to a science requirement, in authorizing educational 

counseling comrnittees to supervise student programs , and in 

permitting the various divisions to establish requirements 

for their majors, the faculty has already adopted the view 

that free choice by students must none the less contribute 

to certain recognized goals. At the same time, however , the 
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committee feels that neither the informal science requirement 

nor the counseling committees' rule-of-thumb "balance" in 

student programs has worked to encourage truly significant 

work, and it finds that divisional supervision of students' 

final two years has often prevented them from developing 

anywhere but in the major. In short, it senses that we have 

moved from a regime of freedom toward a regime of controls 

without achieving the over-all educational goals those con-

trols should properly serve. 

From the point of view of the committee, in fact, our 

various institutional techniques for s in student programs 

wisely have gone too far toward establishing f orrnal models of 

a satisfactory education, which may well be arbitrary in some 

cases if ineffective in others. And our practices have also 

had the unfortunate effect of emphasizing the differences 

between those who defend the freedom of the student in virtu-

ally anarchic terms, and those who inspect student programs 

for evidence of conformity to the tenets of general educat ion 

or other external standards. Some new approach is needed that 

will offer every student a bona fide choice among the paths 

that she may follow, but leave no confusion in her mind about 

her need to follow those paths to a point of some achievement. 

It is one of the premises of the college that counseling 

solves (or can be expected to solve) such difficulties . 

Ideally, the counselor ensures that the student's program 

makes sense both in and out of the major, helps her to order 
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the wide variety of demands upon her time and energy , encour-

ages her to extend the range of her interests, and presides 

over her development as a scholar and a human being. But 

while everyone who counsels undoubtedly serves all of these 

purposes well some of the time, hardly anyone can be equally 

competent to achieve all of them as often as we hope . If 

everyone counseled as effectively as we agree everyone should, 

in fact, there would be no need to discuss the academic prob-

lems of the college. 

Entirely apart from the ordinary human frailtie s that 

beset every counselor, however, there are particular ways in 

which counseling appears in the judgment of the committee to 

fail to support its intended objectives. In the firs t place, 

so much is expected of it that it cannot possibly achieve all 

it is supposed to. Almost any shortcoming or difficulty the 

college discerns in a girl's career is likely to be referred 

to her counselor, from defects in her spelling and composition 

through racial or social prejudice to low morale or a lack of 

commitment to college work. More important, there i s reason 

to think that a counselor should not be assigned responsibility 

for such matters anyway--not because they place such a burden 

on him, but because his constant intervention in a s tudent 's 

life tends to increase her dependence upon him just when she 

should be learning to depend more fully upon herself . The 

intimacy that counseling at its best creates may t hreaten as 

well as nourish independence, and at the junior and senior 
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levels in particular it often seems to develop overtones of 

an unhealthy discipleship. 4 
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Again, to the extent that counseling is a device employed 

by the college to secure the ends of a liberal education by 

means of persuasion rather than explicit rules, it tends on 

the one hand to substitute an adult's judgment for a student 's 

deliberation over the alternatives open to her, and on the 

other hand to provide the wilful student with means to defeat 

the very purposes that counseling ostensibly serves . (In 

these terms, counseling may both guarantee the vices and 

abandon the virtues of a conventional curriculum.) At the 

same time, the counselor tends to become each student's advo-

cate rather than her mentor; yet the college relies heavily 

upon him--a single individual--to make most of the critical 

evaluations affecting the student's career. 

Largely because of the weaknesses evident in counselors' 

supervision of student work, the faculty substituted annual 

review of student programs by the Educational Counseling Com-

mittee for biennial review by the Junior and Senior Division 

Committees in 1954. As this report has already suggested, the 

4 • The committee invites those who would dispute its judgment 
to consider whether the student in a large conventional 
college is not in many ways forced to be independent . The 
committee does not advocate either the kinds of independence 
or the kinds of coercion that may exist on such a campus , but 
it feels bound to recognize the possibility that in some 
respects students in such colleges have an advantage over our 
sometimes overprotected clients. · At the very least , it thinks 
that the question is an open one, which deserves kinds of 
study the committee has not been able to give it. 
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operations of this new committee are marred by intrinsic weak-

nesses. There are no clear-cut criteria for its dec isions, 

and in the absence of such criteria the members of the indi-

vidual panels are forced to rely upon a sort of generalized 

prudential wisdom that frequently bears no specific relation-

ship to the capacities or needs of individual students. In 

addition, the committee is in practice an indefinite number 

of separate panels of faculty members, called together at 

irregular intervals and able to exercise neither cont inuous 

nor consistent oversight of student programs. 

These weaknesses are magnified in turn by the role the 

counselor normally plays vis- -viseach panel. In the first 

place, he often acts the part of a lawyer for the defense 

rather than a consultant on educational planning. Because he 

knows the student well while the members of the panel usually 

do not, moreover, even the most scrupulous counselor finds 

himself representing her individuality and idiosyncracies--

which are in some sense a reflection of his own idiosyncracies- -

against the necessarily gross and possibly arbitrary dicta of 

the panel. Further, a panel is almost inevitably committed 

to ruling ex post facto on decisions reached by counselor and 

student in conference, which it can seldom mend except by 

taking extreme measures. Finally, the counselor of a student 

in her junior or senior year normally functions in a divisional 

environment, against which a panel often has little hope of 

asserting the general educational objectives of the college. 
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The over-all effect is to employ an elaborate apparatus of 

faculty consultations without finding any firm basis for 

making general review of student programs effective against 

individual counselors' misjudgments. 

22 

The committee cites these weaknesses in counseling and 

in the supervision of student planning because it recognizes 

the virtues of both. It finds frequent contact between 

students and faculty members, some of it in private confer-

ence, to be a virtue, especially when most of that contact 

is devoted to exploring intellectual issues; and it believes 

that the faculty must bear the main responsibility for 

supervising student programs because no other agency is 

equally competent to judge how to enforce and how to relax 

the college's educational expectations. But it also concludes 

from its review of both functions that each can be provided 

for with fewer hazards to the students and fewer burdens on 

the faculty. In particular, it feels that a more sharply 

defined role for counseling, and a more restricted def i ni-

tion of educational review of student work, will save t ime and 

avoid errors implicit in the present system. 

3. Other Considerations 

In reviewing our curricular problems, the committee has 

also been forced to consider a number of other areas i n which 

our practices fail to carry out our principles. One of our 

most serious problems, the committee feels, is the Non-Resident 
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Term. Here, indeed, much of the difficulty may again lie with 

our early "progressive" orientation, which suggested that a 

college education would be incomplete unless it invo lved some 

sort of engagement with life in the real world, and which 

still compels the college Bulletin to speak of the winter 

period with a reverence that the experience of many of our 

students can hardly justify. Recognizing the difficulties of 

making any sort of non-resident period work properly, i n fact, 

the college has treated it variously as an occasion for vaca-

tion and travel, for practical field experience, for study 

and research, and for job-holding per se. In recent years, 

however, the N.R.T. has become identified almost exclusively 

with a job experience, which becomes increasingly difficult 

to defend in the classic progressive terms. A job held f or 

ni ne or ten weeks can seldom offer our students satisfactory 

vocational experience, and the pure job experiences it pro-

vides--especially for juniors and seniors--are often already 

famil i ar to them. Hence the committee is particularly 

critical of the job presumption for every winter period. What-

eve r the justifications for the Non-Resident Term may be , 

t hey do not warrant holding every student to four wi nter jobs 

as a condition of her graduation. 

The committee prefers to postpone any discussion of the 

positive values inherent in the Non-Resident Term--and t he 

committee believes that despite its defects there ar e many of 

them--to the section of its report in which it makes construct-



I 24 

ive recommendations for changes in t he nature and expectations 

of the winter period. Here, however, it will record certain 

additional findings about the N.R.T. that it think s deserve 

explicit recognition whatever policies the college adopts 

with respect to it. 

In the first place, the Non-Resident Term too often 

serves as a substitute for financial aid to needy s tudents. 

That is, the college has traditionally awarded needy s tudents 

remissions of part or all of their tuition, and more r ecently 

i t has begun to make even larger grants in aid of other col-

l ege expenses as well. Nevertheless, in estimating a student ' s 

financial aid, the Financial Aid Committee has customarily 

assumed that she will contribute something like $500 or $600 

out of her current earnings to her college expenses--half of 

this s um normally being allocated to winter earnings , and the 

other half to term-time and summer employment. In general, 

t he committee is sympathetic with a policy that expects needy 

students to contribute something toward the expenses of their 

education, just as it is sympathetic with well-to-do parents 

who ask their children to earn something for the same purpose . 

But it also observes (as the Financial Aid Committee ha s 

already pointed out) that an earnings requirement often forces 

our needy students into winter jobs chosen only for t he money 

they will bring in, while it permits our wealthier s tudents 

to enjoy more interesting and more rewarding activities . 

The college has sometimes modified its earnings expecta-
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tion. Indeed, when students in dance have arranged t o go on 

tour for the winter, the requirement has often been r e laxed 

entirely, and there have been other instances in which needy 

students have been relieved of the necessity for winter 

savings. But the committee feels that our policy with re-

spect to earnings--rather than our administration of that 

policy in individual cases--requires some revision, even 

though revision may burden the college with additional finan-

cial responsibilities. 

Second, the committee confirms what is already common 

knowledge, that many members of the faculty apparently take 

no great interest in the Non-Resident Term or in its signifi-

cance as part of a student's educational program. Their 

attitude is understandable in the light of the disappointments 

work periods sometimes hold in store for our students, and 

i t reinforces the committee's recommendation that t he very 

concept of a winter work period be reexamined. But the commit-

tee feels compelled to note that if the attitude persists 

through prospective reforms in the Non-Resident Term, it must 

have the long-range effect of depriving the winter experience 

of any college significance whatsoever. 

Finally, the commi tt-ee finds that in recent years the 

N. R.T . Office has operated on an annual budget that was woe-

ful ly inadequate to meet its needs as the one college agency 

formally charged with helping students to find jobs and with 

exercising general supervision over them in those jobs. Like 
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the N n-ResidentTerm itself, that is, the Non-Resident Term 

Off ice has lacked sufficient support from the college to en-

able it to serve effectively even those purposes with which 

it may properly be charged. Here too some reconsideration of 

the operations of the college is in order. 

It is the further judgment of the committee that student 

social life and living conditions in the student houses also 

constitute a major problem for the college. Some of our dif-

ficulties are undoubtedly inherent in the original pl an of 

the college: we propose to educate students for life by throw-

ing them upon their own resources from their very firs t week 

in college, and we have relatively few techniques available 

for helping those who are in difficulty to get through these 

early experiences successfully. But it is not only t he fresh-

men who suffer. In various ways student social practices 

interfere with the well-being even of our best upperc lassmen, 

and the student officers of the houses are often in no position 

either to protect other students against petty distractions 

or to help them to find a way out of trouble after they have 

be e involved. Here, indeed, counseling about personal 

problems becomes necessary for almost every student , and above 

all for freshmen. The committee suspects, however, t hat 

non-academic counseling by the faculty is generally i neffect ive 

in reaching major problems that most students face at one 

time or another. 

The committee has not found means either to examine 



I 27 

student social life closely or to evaluate the role t hat non-

academic counseling can play in helping students to deal with 

the difficulties they experience as adolescent girls. But it 

has had no difficulty at all in concluding, entirely apart from 

any consideration of the emotional and personal needs of our 

students, that the physical conditions of living in the houses 

work a severe hardship on many of them. As the coll ege has 

gradually expanded since 1936, 82 rooms designed as s ingles 

have been converted into doubles, and sometimes in r ecent 

years double rooms have even been converted into triples; 

small wonder that the ordinary sounds of daily existence re-

verberate through the corridors and walls of the buildings! 

If the college is to make no other improvements, it owes it 

to its students to house them better. 

The General Meetings Program constitutes another aspect 

of the college's early planning that has not worked effect-

ively. Intended originally to be a device whereby student 

interests might be refocussed on problems of common interest 

to inhabitants of the modern world, the program has long 

since lost much of its general quality and many of its meet-

ings. Most recently, it has been divided up among the 

faculty divisions, each of which is invited to sponsor its 

own speakers out of college funds. The committee has no 

quarrel with this method of administering general meetings 

funds, given the circumstances into which the program has 

fallen as a community enterprise. But it feels some concern 
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that students nowadays seldom find time or inclination to use 

the meetings conducted in its name either to broaden their 

intellectual horizons or to acquaint themselves more fully 

with the world in which they must live. 

There are other kinds of difficulty affecting t he lle e

than those generated so directly by its original commitments , 

however. The most serious is undoubtedly our recurrent fai lure 

to reach prospective students whom we believe to be genuinely 

capable of using Bennington College well. In part, the problem 

may be one of the college's public image, about which the 

committee has only scattered inf r ti n It knows , however, 

that qualified high-school students have failed to come to 

Bennington after being admitted, and that they have offered 

us a wide variety of reasons including not only such obvious 

considerations as our rural isolation, our small size , and 

our high cost, but also such matters as our emphasis on 

creative experience, our social and academic freedom , and our 

unusual academic year. Obviously, many of the girls who 

failed to come to Bennington may have made the right choice , 

insofar as they lacked sympathy with some of our most basic 

commitments. But the committee wonders whether the image of 

the college may not underrate our virtues, and whether we may 

not find in that image additional reasons for redefining our 

purposes and restructuring our institutions. 

Even if our public image were impeccable, however, t he 

committee senses that the admissions process might be made 
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more effective for our declared purposes. We know that we do 

not know much about the process--where it works well , where 

it works badly, how it might be improved, where it is best 

left alone. We know that the comparisons that have been made 

between student applications for admission and subsequent 

success in the college have been superficial, vitiated in part 

by the complexity of Bennington's criteria of effective educa-

tion, but also by its confusions. We know as well that there 

is very little feedback from the college to the Admiss ions 

Office, so that admissions are affected only in the very broad-

est sense by the felt needs of the college. And we know that 

the records the Admissions Off ice maintains for its immediate 

purposes provide an inadequate basis for on-going reevaluation 

of admissions procedures. In sum, we know that we should 

begin to view admissions much more thoughtfully, much l ess prag-

matically, if we are to employ admission to the college as 

one way of shaping our academic standards and effectiveness. 

Another phenomenon of considerable significance f or the 

college is what everyone recognizes as "sophomore slump." No 

one knows its cause, but there is a widespread feeling that 

whereas the transition from high school to college is both 

taxing and exciting, the transition from freshman year to 

sophomore year in college is neither. Certainly there is some 

warrant here for considering curricular changes, the more 

so if we can devise thereby some means to separate the "junior-

college" students from the college at the end of one year 
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rather than two. The committee, at least, is willing to try, 

because it believes that students who have no clear c ommit -

ment to completing the work for a degree create a dispro-

portionate burden on our time as teachers and counselors , and 

so deprive our better students of the education they deserve. 

Changing the structure of the curriculum to e nhance the 

work of the sophomore year might, however, accentuat e another 

of t he problems that seem endemic in our present s tructure . 

The committee believes that even now the senior year outside 

the major is unrewarding to many students, and it surmises 

t hat the senior year might be even more unrewarding if it 

came as a third year of advanced work without being in some 

fashion differentiated from the sophomore and junior years. 5 

At present, moreover, the senior project often encroaches on 

other work, with the effect of narrowing a student 's inter-

ests just as she is most capable of extending them in a 

sophisticated fashion. Both phenomena point toward a redef i-

ni tion of the senior year, which must be achieved by a re-

structuring of the curriculum and not simply by a faculty 

r esolution reasserting its objectives. 

Still another kind of problem arises from what may be 

described as a maldistribution of t he student body. Our 

students' neglect of the sciences, and in particular their 

5 • A norm of four years in college is assumed. Pl ans to 
accelerate the student body--or even selected students in 
large numbers--through the curriculum strike the committee 
as educationally unsound even if mechanically feasible. 
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neglect of advanced work in the sciences, is often a weaknes s 

in their educational experience. But it is also extraordi-

narily wasteful of the teaching of our science facul ty. To 

put the matter in its barest terms, there is no practical 

reason why advanced classes and laboratories in the sciences 

could not be as large as most classes in literature and the 

social sciences, provided that we had comparable fac ilities 

to house them. Stating the problem differently, a redistribu-

tion of our student body that sent more students into the 

sciences would also help to reduce the swollen size of other 

classes. No one urges a redistribution of the students simply 

for arithmetical reasons, of course; but it is an inescapable 

fact that in indulging neglect of science in the educational 

process we have also made poor use of our science faculty. 

We have made poor use of that faculty in still another 

sense. Our laboratory facilities are no longer adequate to 

serve the purposes of a first-rate offering in the sciences--

nor to attract capable students to the college who would be 

interested in them. In this respect our neglect of the dis-

ciplines has helped to hide from us our need to expand and 

improve our facilities, although laboratories in some of the 

science courses have already been taught more than once a 

week simply because we could not accommodate all their students 

at one time. Any attempt to encourage work in the sciences , 

t herefore, will necessitate new facilities. 

By the same token, shortages of facilities a l so affec t 
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work in other areas of study, although our needs i n science 

are undoubtedly most urgent and probably most elaborate. Our 

theater space and facilities generally are notorious ly inade-

quate for work in dance and drama--not to mention the 

audience that is encouraged to attend performances in both. 

And our studio space in the visual arts includes two base-

ments that are too small to accommodate our students adequate-

l y. Here as in science our facilities unnecessarily limit 

our students' education. 

Finally, the size of our various faculties is itself a 

major problem for the college, although not one that can be 

sol ved by simple means. In the judgment of the committee , 

t he existence of one-man departments in the college is almost 

i nevitably a disservice both to the faculty and to the 

students enrolled in such departments. In most cases the 

f aculty member must be spread thin by his responsibilities , 

whi l e the student is deprived of a desirable complexity in 

her approach to the discipline she is studying: a small col-

l ege can be too small to be educationally effective even if 

every faculty member is a paragon as a scholar, teacher, 

counselor, and colleague. Hence whatever other changes may 

be made or proposed in the college , a prompt expans ion of 

most of the fields in which one man or one woman s tands alone 

f or a discipline seems imperative. 
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II 

II. PROPOSED CHANGES IN THE CURRICULUM 

In the judgment of the committee, the difficulties and 

problems it has discussed point not to a need for new theory 

but to a need for new techniques to serve generally agreed-

upon ends. The plan the committee now presents attempts to 

meet our problems in their own terms. There is no guarantee 

that it will work, other than the best judgment of the com-

mittee, supported by a handful of special studies (e. ., of 

student programs in the past) and by the committee's sense 

of the meetings it has held with the several divisions and 

with other spokesmen for the college. After months of meet-

ings, however, the committee believes that it cannot achieve 

greater assurance or greater wisdom through further delibera-

tions, and it urges the faculty and the board of trust ees 

to adopt the present plan on a trial basis, stipulating that 

the experiment will be thoroughly reviewed after perhaps 

five years in operation. 

The committee's plan is based upon a redefinition of 

the program leading to the degree, consonant with mos t of our 

traditional principles. Recognizing that painting as well 

as history, chemistry as well as literature, is a proper 

vehicle of humanistic learning, the committee proposes that 

each be equally eligible as part of a student's path l e ading 

to the degree. At ·the same time, accepting the college's 

implicit commitment to liberal education as demanding genuine 
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competence in more than one area of the humanities , the commit-

tee also proposes that each student be asked to establish 

herself in at least one discipline based upon reading and 

writing and one based upon non-verbal symbols. Because spoken 

and written language are the most common vehicle for defining 

and communicating human experience, the committee thinks that 

every student program should include at least one f ield of 

study in which language serves as both technique and evidence 

of intellectual achievement. But because large areas of 

human experience can be explored and communicated only by 

other than verbal means, the committee also believes t ha t 

every student program should include at least one f ield of 

study in which these other means are paramount. 

Certain practical considerations attach to any such 

definition of student work. First, a novice cannot be 

expected to establish herself in a discipline or craft in 

the course of only one or two years of intermittent work; 

except in rare cases three or even four years' continuous 

experience is indispensable. For this reason, the college 

has consistently required students to concentrate i n a chosen 

f i eld of interest, although its arrangement of the steps in 

the major has shifted over the years. Second, whatever the 

paths a student chooses to follow within the framework of 

our expectations, each should make approximately equal demands 

of her. She cannot make herself an educated person unless 

she confronts each with equal seriousness. Finally , because 
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she must be held to a standard of significant performance in 

each of her disciplines, the student must have an opportunity 

to choose the paths that she will follow according to a con-

sidered estimate of her needs and capabilities. None of her 

paths is likely to contribute to her effectiveness a s an 

educated person unless in some fashion it responds to her own 

special characteristics as a human being. 

The committee has reacted to these considerations by 

devising a degree program defined in three separate stages . 

The first is to be a freshman year devoted to intellectual 

exploration and the necessary adjustment to the demands of 

college work. The second is to be the sophomore and junior 

years considered as a continuum, during which students are 

to spend their time in the intensive pursuit of thr ee chosen 

disciplines, hopefully bringing each to a point of some 

significance. The third stage is to be a senior year re-

quiring both consolidation of work begun in one of these 

disciplines and broadening of work begun in the others. 

What follows is a fairly detailed description of each stage 

beginning with the middle years, which are the heart of the 

proposed curriculum. 

1. The Sophomore and Junior Years 

The committee proposes that at the end of her freshman 

year each studentbe expected to commit herself to two years 

of intensive work in each of three disciplines, one of which 
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must be either literature or a social science, one of which 

must not be either literature or a social science, and one 

of which may be any of our disciplines. Thus, a student 

might opt for sequences in French literature, painting, and 

psychology; in history, dance, and music; or in physics, 

biology, and literature--but not in French literature, 

history, and psychology; nor in mathematics, dance , and the 

visual arts. Her three disciplines are to be continued 

from the sophomore into the junior year, and each should 

normally be a continuation of work begun during the first 

year. 6 

The committee also believes that each student should 

be expected to spend between fifty and sixty hours on her 

college work each week, including the time she spends in 

class and in conference as well as in preparation for these 

meetings. Hence it proposes that each of her three disci-

plines require a minimum of fifteen hours' work a week, and 

that none require more than twenty hours without the approval 

6• The committee intends that except in unusual cases all 
literatures and languages are to be considered as a single 
field of study, although each student is to be encouraged 
to devise a sequence within the literature division that 
emphasizes either literature in English or literature in 
a foreign language. Were the college to expand to the 
point at which it ·could afford advanced work in linguistics, 
on the other hand, the committee would recommend treating 
literature and languages respectively as separate fields 
of study, and permitting qualified students to choose 
sequences in both. 
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of the educational counseling committee. 7 

Obviously, fifteen to t wenty hours is more time than 

students have traditionally been expected to devote to their 

work in separate courses in a four-course program. The com-

mittee believes that the extra time offers students and 

faculty alike a valuable opportunity to make work i n each of 

a student's sequences more significant. In its preliminary 

report the committee proposed to the faculty that i t consider 

enhancing the course-work assigned in each sequence with a 

wide variety of subsidiary activities adapted to each student's 

needs: extra reading, special projects, study in parallel 

fields, even auditing other classes having a special signifi-

cance for the sequence to which a student had committed her-

self. Unfortunately, the proposal was stated in mechanical 

terms in order to illustrate the time that would be avail-

able for these different activities, and for simplicity's 

sake it employed auditing as its chief illustration of the 

committee's intentions. As a result, some faculty members 

concluded that the main innovation the committee proposed was 

auditing. 

In the view of the committee, auditing may still serve 

excellent purposes when a student would otherwise be deprived 

of an opportunity to broaden her perspective on the disci-

pline she is pursuing. (One of the examples that the commit tee 

7• The role of the educational counseling committee in 
supervising student programs is described in chapter 3. 
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used frequently in its conferences with the faculty divis ions 

was the student of American history during the nineteenth 

century, who would surely benefit from being permitted to 

take part informally in a course in European history during 

the same period even though she could not make herself a 

master of European history on this part-time basis.) But the 

committee agrees with the faculty that auditing seldom pro-

vides satisfactory access to an unfamiliar discipline , and 

it has no wish to suggest it except as one possibility open 

to students if they receive the approval of both the teacher 

whose class they hope to audit and the teacher who is respon-

sible for their formal course work. 

Here, indeed, is the substance of the committee 's defi-

nition of extra work: each student is to enhance the work of 

each of her three courses in a manner to be decided upon in 

conference between her and her instructor. Most of the time 

her additional work will undoubtedly consist of extra reading 

or special projects growing out of the course itself , and be 

dealt with in further conferences with the instructor. Some-

times, however, an able student may justify enrolling in two 

courses in one-third of her program, especially in cases in 

which she might in our present terms be considered a "major" 

in that field. For example, a serious student of Russian 

literature might reach the point at which she was capable of 

handling both advanced work in the Russian language and the 

course in The Russian Novel in a twenty-hour week--or , with 
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the approval of the instructors in her other fields, she 

might be permitted to spend even more than twenty hours on 

these two courses. Again, a student interested in art might 

justify including both a studio course and art history, or 

two studio courses, in one-third of her program, provided 

that she also continued to work effectively in her other two 

disciplines. 

For that matter, a qualified student might well justify 

dividing her time unequally among three sequences even if 

she were formally enrolled in only one course in each sequence. 

In any case, the limit on her pursuit of one sequence would 

be, on the formal level, her commitment to a minimum of 

fifteen hours' work in both her second and her third sequences , 

and on the practical level, the judgment of her instructors 

in those other sequences that she was making good use of her 

opportunities in each of them. The committee hopes that--

especially during the sophomore year--many students will 

divide their time almost equally among their three sequences, 

but it is convinced that other distributions of time can 

readily be worked out in the give and take of individual 

panel meetings once the main criteria for student programs 

have been established. 

The committee proposes that a student work in three dis-

ciplines through the sophomore and junior years for several 

reasons. For one thing, experience suggests that a four-

course load tends to fragment most students' time so minutely 
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that they have little opportunity and sometimes little incen-

tive to develop real proficiency in more than one or at the 

most two fields of study. Hopefully, a redistribution of 

student time among three courses, each amplified to develop 

that student's particular interests, would ensure better 

education in all three. Yet reducing the students ' nonnal 

commitments from four courses to three does not warr ant re-

ducing them still further from three to two. The committee 

feels that our students are rarely able, especially in the 

sophomore year, to profit from the intense concentration of 

study that a two-course program would. entail, and t here are 

other equally important reasons for discountenancing it. 

In all likelihood, most students would not be able to choose 

two disciplines to which they wished to devote so much energy, 

even if it were proper to let them make such a choice so early 

in their careers. Furthermore, a student who committ ed her-

self to work in only two disciplines would by definition in 

our plan limit herself to two widely divergent studies , and 

would also be precluded from dividing her interests unequally 

between (let us say) the natural sciences and economics, or 

the social sciences and drama. On the other hand, a student 

working simultaneously in three disciplines will have an 

opportunity either to work in three distinct areas or to 

pursue both a major and a minor interest without introducing 

educationally hannful distinctions among her courses . Thus, 

in the cases invoked above, she might take physics and biology 
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and economics, or psychology and ph ilosophy and drama , deal-

ing with each as a significant intellectual enterprise yet 

at t he same time following a preponderant interest (in 

science or in social science, respectively) during more than 

h lf f h . 8 a o er time. 

It should also be made clear that the committee intends 

t hat t he concept of a continuous experience in three disci-

plines be interpreted with reasonable flexibility. One of 

the purposes of the distribution of sophomore and junior work 

into thirds is to encourage the extended pursuit of studies 

begun in the freshman year or at the latest in the s ophomore 

year. Such pursuit would normally preclude a student from 

spending her sophomore year in one discipline in each of 

t hree areas (e.g. chemistry and history and painting) and her 

junior year in other disciplines in the same areas (e. .,

physics and philosophy and architecture). Neverthe l e ss , the 

committee also recommends that the educational counseling 

commi t tee permit a shift from one discipline to another 

wi thi n the same divisional area at any time during a student's 

sophomore or junior year that such a shift makes good sense 

8• As these examples suggest, the committee believes that 
t he variety of disciplines represented by our social science 
faculty, and to a lesser extent by our science faculty, 
warrants pennitting qualified students to pursue two separate 
disciplines (sequences) within either of these divis ions. It 
also anticipates that if the college expands other divisions 
may also grow sufficiently to warrant a similar concentration 
of student work, which the Faculty Eeucational Policies Commit-
tee may authorize upon recommendation of a division. 
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educationally for her. Thus, a girl who has devoted herself 

to chemistry during her fres nand s reyears might 

shift to work in physics during her junior year, provided 

that the change was acceptable to her counseling committee 

and to other faculty members involved. Similarly, a s tudent 

who had originally planned to spend one-third of her middle 

years in history might be permitted to shift her emphas is 

into philosophy, if it seemed to her counseling committee 

and to the members of the social science faculty involved 

that her reasons were valid. The objective is not to prevent 

reasonable alterations in students' plans but to provide some 

institutional assurance that they will choose their work 

deliberately and pursue it long enough to make it meaningful. 

The institutional devices the ittee proposes to 

secure this end are described in some detail in the next 

chapter of this report. Here it needs only to be stressed 

that the test of any student's decision to continue or to 

shift a commitment between one year and the next will be the 

same in all cases--the judgment of the faculty members in-

volved that she has pursued her former studies sufficiently 

far to make them significant elements of her education- -and 

the comraittee's plan for review of student programs is de-

signed to make that judgment effective. By the same t oken, 

the mechanism for review should also serve to guide students 

out of one sequence and into another when for some reason the 

first proves inappropriate. 



II 43 

Under the committee's plan, in short, every sophomore 

and junior would be asked to maintain a continuous academic 

program based upon organized courses in three separate disci-

plines and enhanced by a kind of contact between her and her 

instructors that is very difficult to manage under our present 

curricular arrangements. Hence she would have much more 

opportunity than she now finds to develop her grasp of each 

of these disciplines to a point at which it becomes a true 

humanistic asset. A tripartite curriculum for the middle 

years seems to the committee eminently justified by educational 

considerations, and might have the additional virtue of 

combatting sophomore slump by opening the way to intensive 

work at the beginning of the sophomore year instead of post-

poning it until the junior year. 

But the faculty as well as the student body should bene-

fit from this innovation. Teachers will gain time and energy 

from a reduction in class size consequent upon reducing most 

sophomore and junior programs from four to three courses , and 

from the fact that every course open to sophomores and juniors 

will consist exclusively of students who have some interest i n 

establishing themselves in the subject. Because frequent 

conferences between course instructors and their students are 

an essential part of the new curriculum, moreover , the college 

must limit the size of classes, a step that will also serve 

to relieve some members of the faculty of their present extra-

ordinary burdens. (The committee believes that thirty 
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students is the maximum number a faculty member can be ex-

pected to deal with in regularly scheduled conferences aris-

ing out of course-work. It also believes that reduc tion in 

the size of our largest classes will benefit the students.) 

If, as the committee also proposes, conferences between in-

structor and student take the place of most of our present 

sophomore and junior counseling, there will be additional 
9 economies for the faculty. 

The committee recognizes that its plan to divide student 

work into three sequences during the sophomore and junior 

years may create unusual problems for the science faculty. 

Given that a good science student may pursue two-thirds of 

her work in science, however, and also that either of these 

thirds may be shifted (as, from chemistry to physics ) during 

the middle years of a student's career, the committee feels 

that the faculty in science can work out a significant program 

for interested students. Some difficulties may arise in con-

verting present courses into thirds, but the committee feels 

that they are by no means insuperable. For one thing , many 

of our intermediate and advanced courses in science a lready 

require between fifteen and twenty hours of a student 's time; 

on this basis classroom work and laboratory work together 

might well constitute a complete third in themselves . Again, 

9 • The committee's recommendations respecting counseling, 
and certain of the implications of its plan for facul t y load, 
are discussed in the next chapter of this report. Other 
implications for faculty load are discussed in chapter 5. 
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the science faculty might divide any third between a natural 

science and mathematics, or between natural science and read-

ing in the history of science. Indeed, the opportunities for 

imaginative planning of a science curriculum that will also 

attract qualified students into the field seem to the committee 

highly promising. They will be even more promising if , by 

expanding the science faculty and its facilities, the college 

attracts a much larger number of potential science majors than 

it now admits. 

2. The Freshman Year 

Defining each student's career in terms of a triple 

emphasis during the sophomore and junior years implies a less 

drastic redefinition of the freshman year as well. The 

"thirds" arrangement will permit students to pursue several 

fields of interest before deciding whether they wish to con-

centrate in any of them during the senior year, . and thus 

makes possible tentative planning for advanced work at an 

earlier stage in their college careers-normally by the start 

of the sophomore year. If the choices students then make 

among alternative thirds of study are to be informed ones, 

however, students must spend the freshman year in effective 

exploration. Fortunately, the college is already committed 

to encouraging its beginning students to explore widely among 

the different disciplines before deciding to concentrate in 

one. Hence all that is required is a relatively minor adjust-
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ment of our traditional expectations to meet our new needs . 

The committee proposes that each freshman normally begin 

her college career with five courses, which she may reduce to 

four courses in the Spring term by expanding her work in those 

four. It also proposes that these ri in lfive courses be 

widel y distributed among the faculty divisions, and that they 

normal ly include Language Liter ture(or its equivalent ) 

and an introductory course in the natural sciences or mathema-

tics. The major exceptions to this five-course program, in 

t he opinion of the committee, should arise in cases in which 

a freshman qualifies for advanced placement in one or two 

d i sciplines. Such students could be expected to enter 

directly into the sophomore curriculum in these disc iplines , 

but to take correspondingly fewer courses in other areas.lo 

10 • Arithmetically, if every term ' s work is to be c ounted as 
worth 15 points toward graduation, then a third of it counts 
as five points and a fifth counts as three. Hence a freshman 
taking one-third of her work in one area (5 points ) would take 
freshman courses in three other areas (9 points; total, 14 
points). An unusually capable freshman who took t wo thirds 
(10 points) would also be able to handle two freshman courses 
( 6 points.; total, 16 points). Freshman counseling might well 
count for a single point and could be employed to make up 
apparent arithmetical shortages on the transcript. Similarly, 
four freshman courses might be weighted at four points apiece 
in order to give arithmetical validity to a four-course pro-
gr am. 

In offering these numerical calculations the committee 
does not by any means intend an arithmetical view of our cur-
r iculum; its numbers are presented only for the sake of those 
who car e about such matters. But its numbers have t he virtue 
of showing not only how freshmen might move into advanced work, 
but also how more advanced students would be able to make use 
of t he curriculum. For example, transfer students would have 
t he same opportunities as freshmen to enroll in one or even 
two sophomore sequences, and if they proved to be e ligible for 
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A number of practical considerations support the com-

mittee's plan to ask for effective exploration in five courses 

during at least the first half of the freshman year. Obvi-

ously, such exploration will give freshmen an extended base 

from which to pursue three separate disciplines during the 

sophomore and junior years. (Composite introductory courses 

like Six Workshops and From Hobbes to rx,moreover, will 

extend the range of freshman experience, as will any beginning 

courses that run only for a term instead of a year.) Again, 

a five-course load will make possible the continuation of 

foreign-language training begun in secondary school , which 

tends either to be abandoned in the present four-course 

freshman program, or to be maintained at the expense of 

desirable breadth. 

Still further, the committee feels that a five-course 

program will help to facilitate the transition from high 

school to college by gradually introducing freshmen to the 

intensive demands that college work makes. Many of our 

first-year students are obviously baffled by the free time 

they think they have here. They have been used to working 

simultaneously in five or more subjects every day of the week, 

not to mention taking part in organized extracurricular 

[footnote 10, continued? 
three they would in effect qualify as sophomores. On the 
other hand, a sophomore or junior who found it necessary to 
take beginning work in a discipline--mathematics, say, as an 
accessory to advanced work in physics--would be able to treat 
her beginning course as a half of one of her thirds . 
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activities, and it takes time for them to get used to infre-

quent meetings of classes and to our demand for protracted 

study of selected texts or problems. On the other hand, those 

who are immediately ready for intensive work may be permitted 

to select a four-course program during the Fall term, just as 

especially qualified students may qualify for advanced place-

ment. The test of any such departure from the norm will be 

the promise a student gives of making good use of her oppor-

tunity, and the degree to which her intended program allows 

her to explore fields unfamiliar to her. If she is already 

an accomplished linguist, or if she chooses introductory 

courses that will give her a broad perspective on the college's 

offerings, she has less reason than some of her classmates 

to enroll in five courses. 

3. The Senior Year 

The sole justification of both the first and the middle 

two years of the curriculum, it will be remembered, is the 

separate contributions each makes to a liberal education for 

every student who graduates from the college. Ideally, the 

senior year should be both a climax and a commencement in 

that education, and the committee feels that individuals' 

needs should chiefly determine the nature and especially the 

distribution of student work during the senior year. It 

recommends, however, that every senior be expected to parti-

cipate in two different enterprises: one, a group tutorial 
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devoted to developing senior projects in the field in which 

the student chooses to major; the other, any one of several 

multidisciplinary seminars or colloquia intended to help 

seniors to use the disciplines in which they have already 

established themselves as starting points for exploration of 

unfamiliar but related fields of inquiry. In addition, it 

recommends that the college consider sponsoring a carefully 

planned General Meetings program devoted to problems or 

methods in scholarly disciplines not normally offered by the 

college, which seniors would be encouraged but not required 

to attend. 11 

The committee proposes this arrangement of the senior 

year for several reasons. One is its wish so far as possible 

to ensure that the senior's learning experience is not termi-

nal: that before she leaves college she has been encouraged 

not only to work intensively in a major field but also to con-

sider how what she already knows can open the way into areas 

of which she knows relatively little. This is the rationale 

of the multidisciplinary colloquium, which should involve at 

least one field unfamiliar to each of its student partici-

pants. It is also a reason for permitting qualified students 

to take the "junior year abroad" during the first term of the 

senior year, when they will be best prepared to make effective 

use of the range of new experiences open to them. 

11• A further discussion of the proposed General Meetings 
program will be found in chapter 4. 
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Again, the committee's proposal that group tutorials 

handle much of the work on senior projects reflects i ts 
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hope that seniors may to some extent learn to be independent 

while they are still in college. It visualizes the project 

tutorial as an opportunity for each senior to derive what 

she can from the experience of her equals in years and train-

ing, and to depend less strenuously on the advice of her 

formal mentors. 12 Similarly, the committee urges a r evised 

General Mreetings program on the college, not only because 

there are inevitable gaps in our intellectual offering or 

because the current program is inadequate, but also because 

it hopes that the students will benefit as alumnae f rom having 

experienced an opportunity to acquaint themselves with some 

problems or some disciplines without constant faculty super-

vision. If the General Meetings program is good enough, it 

should attract the attention of most of the seniors as well 

as many other members of the student body. 

Within these limits, the committee feels that seniors 

should be encouraged to develop plans for the final year that 

12• In making this recommendation the committee recognizes 
that senior work in the natural sciences will in all likeli-
hood consist of group tutorials not devoted to senior projects. 
It also recognizes that much of the work in the arts will in-
volve individual conferences between instructor and s tudent, 
and that written projects in literature and the social sciences 
will also require individual conferences to supplement tutorial 
discussions. Nevertheless, it has presented its proposal in 
t hese elementary terms in order to call attention to the possi-
bilities it offers for freeing senior students from the con-
stant and sometimes oversolicitous attention of their tutors , 
which is almost inevitable as the senior project is presently 
visualized. 
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accommodate themselves generously to individual needs. Some 

seniors may wish to divide their time equally among pro ject 

tutorial, interdisciplinary colloquium, and General Meetings 

program. Others, particularly those in the performing arts, 

will probably spend half or even two-thirds of their t ime in 

prepar ing projects for public perfonnance, limiting their 

participation in a colloquium and in the General Meetings pro-

gram to a decent minimum. Others might well devot e part of 

the senior year to teaching in the rural schools , or even--

in extraordinary cases--to helping to teach our own fre shmen. 

Still others, especially those who intend to go to graduate 

school, might use some of their time in formal course-work in 

an area or a discipline they have not previously e ncountered. 

Finally, some seniors might audit courses they would like to 

have had time for when they were sophomores or juniors. The 

committee believes that all these and other possibilities 

should be open to seniors, provided only that students who 

spend both terms in residence work intensively in a fami liar 

discipline and participate in an exploratory colloquium. It 

also feels that seniors who qualify for a term abroad should 

f ulfill similar if not identical expectations. 

These are the key elements of the committee ' s plan to 

revise the curriculum of Bennington College, intended to 

strengthen our claim to be a first-rate institution. As the 

committee sees it, the plan maintains the indispensable 
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elements of Bennington's educational method while revising 

its techniques. It invites the student's eager participation 

in planning her own education. It supports and extends her 

academic interests by bringing her into frequent contact with 

professionals and scholars in the fields to which she commits 

herself. It encourages every student to become so far as 

possi ble an independent practitioner of her craft or disci-

pl ine in her own right. By the same token, it ins ists that a 

student treat each of her activities with the serious ness if 

not the sophistication that a professional would bring to it, 

and i t repudiates both the undifferentiated quest f or "back-

ground" and the general-education orientation that usually 

accompanies it. In short, the committee sees the Bennington 

College degree as standing for excellence, which it proposes 

to serve by treating each academic enterprise and each 

artistic endeavor as intrinsically important and i ntrinsic-

ally rewarding. The means it proposes are intended only to 

make sure that these definitions are observed in practice as 

well as in conversation. 



III. COUNSELING AND PANELS 

Clearly, the effectiveness of any new program will de-

pend upon the sympathetic support of members of the faculty, 

individually and collectively. Their support will be particu-

larly important because of the extent to which student parti-

cipation in the revised curriculum will continue to be shaped 

by faculty members in their roles as counselors and as members 

of educational counseling committees. 

l. Counseling 

As has already been suggested, the committee visualizes 

a somewhat altered plan of counseling that will provide neces-

sary intellectual and emotional support for beginning students 

but will gradually diminish both kinds of support as they move 

through college. Hence the committee proposes that the college 

continue freshman counseling much as it is now; that it encour-

age sophomores and juniors to employ frequent conferences with 

their three course instructors as the chief vehicle of coun-

seling during the middle years; and that it define senior 

counseling in terms of the demands that arise in a master-

apprentice relationship between senior tutors and their students . 

Under the proposed plan, every freshman is to be assigned 

a counselor as she is now. In general, moreover, each f reshman 

counselor will have the same responsibilities that he does now: 

he will aid the student in making the transition from high 
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school to college; he will direct her attention to t he intel-

lectual and aesthetic resources of the college; and he will 

assist her in making plans both for her work while i n resi-

dence and for the Non-Resident Term. The committee antici-

pates that a five-course load will in all probability 

diminish the role that academic counseling has played in the 

lives of freshman students, but it believes that there will 

still be ample time in a five-course program for the degree 

of personal contact and guidance that are necessary during 

the freshman year. In addition, students who arrive with 

developed interests or who can make effective use of academic 

counseling during the Fall term will be eligible to follow 

a four-course program augmented by work with their counselors , 

and all freshmen will be eligible to employ the second half 

of the freshman year in this fashion. 

While freshman counseling will remain substantially un-

changed, however, in some respects it should gain foc us and 

significance. For one thing, a college-wide commitment to the 

exploratory freshman year willhelp to reduce the responsi-

bility that sometimes falls on a counselor nowadays for making 

up the deficiencies in a poorly chosen program; his work will 

be directed to specific problems as they reveal themse lves 

rather than to the whole range of a student's educational 

experience. Furthermore, he will find himself depending less 

upon his own preconceptions as to what is "necessary" or "good" 

for freshmen, and more upon objectively stated alterna tives , 
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which he will be in a position to communicate rather than 

having to improvise them in dealing with each student . 

Similarly, his purpose will be to make sure that freshman 

counselees understand the expectations that the college has 

established, but not to cajole them into sympathizing with 

them. As a student nears the end of the freshman year, 

moreover, the counselor will share responsibility for her 

program planning with the members of the faculty under whom 

she proposes to work during the sophomore year, and will 
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not be expected either to explore the whole issue of a 

suitable education in a vacuum or to direct each student 

into safe educational paths lest a panel of faculty members 

object to her program on general educational grounds . Hence 

in all of his contact with a student he will play the role 

of a helpful adviser but not a monitor or a judge or a 

lawyer, and counseling will represent the student's freedom 

as a choice bet eenlegitimate alternatives rather than as 

a personal ability to manipulate circumstance. 

Within such a context, on the other hand, a counselor 

can be a student's confidant and advocate with far greater 

impunity than at present. Because his approval of her program 

will not constitute the major test of its worth, he will be 

in a better position to appeal in her behalf against the normal

expectations of the institution. His views will be critically 

important in some areas but not of equal importance in all, 

and he may urge exceptions to established standards knowing 
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that they are exceptions and that there is a case he should 

make for them. In short, the counselor will be able to help 

each student confront and deal with the demands that the 

college makes, primarily by explaining those demands to her so 

that she cannot mistake her alternatives, but also when neces-

sary by becoming her admitted advocate against clearly-defineu 

expectations. Yet he will avoid confusing these two roles 

in her mind or in his. 

Because of the presumption that a student will choose 

her three areas of concentration by the end of the freshman 

year , her counselor will necessarily devote part of their time 

t ogether to working out prospective alternatives. The committee

feels t hat a genuinely exploratory freshman program will make 

choice of three fields possible for most students a t the end 

of the freshman year, but it also recognizes that freshman 

counselors will bear a heavy responsibility for helping 

s t udents to choose their three fields wisely. The committee 

hopes that removing some of the ambiguities from the relation-

ship between student and counselor will facilitate thoughtful 

di scussion of possible alternatives. It also wonders, however, 

whether steps could not be taken to improve the orientation of 

f r eshmen to the college, with the possible effect of reduc ing 

the need to devote individual conferences to the mechanics of 

college life. At present the college relies almost exclusively 

on officers of the student govermnent to conduct such orienta-

tion during the first week of the term, with predictable 
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results: formal orientation is ineffective, and the informal 

devices contribute little to maintaining ordinary standards 

of behavior. (For example, freshmen are notoriously noisy in 

the dormitories, while a number of them apparently get into 

trouble academically or otherwise simply because they don't 

know any better.) Possibly a scheduled series of freshman 

gatherings, conducted by various college authorities, would 

help to start freshmen out in the right direction and al so help 

to spare freshman counseling time for matters of direct 

academic significance. 

In the opinion of the committee, the alternatives to 

this kind of reinforcement and reshaping of freshman counsel-

ing are unacceptable. On the one hand, it would be possible 

to assign most freshmen to professional counselors who are 

not members of the teaching faculty. Undoubtedly, such 

counselors might deal effectively with many of the problems 

freshman must confront, but at the same time they would be 

incapable of the academic discussions and planning that are a 

major responsibility in our present counseling apparatus. 

In addition, professional counselors could be added to the 

staff of the college only at the expense of prospective 

additions to the teaching faculty. The committee concludes 

that while the college must continue to make psychiatric 

counseling available to students who stand in need of i t, 

professional counseling will not as a general rule serve our 

educational purposes wisely or efficiently. 
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On the other hand, all the problems that attach to 

freshman counseling--and indeed to counseling generally--

might also be solved by leaving it exactly as it stands to-

day, but depending upon a few unusually capable facul ty 

members to act as counselors to a large number of students . 

Assuming that these faculty members would be willing to 

accept the role, however, the committee feels that it would 

do great harm to the college enterprise as a whole. The 

committee sees much greater promise in its attempt to bolster 

counseling on the part of the whole faculty, which can be 

achieved by limiting and focussing the demands that are 

normally made of the counselor by the institution. 

During her second and third years the student will meet 

at regular intervals with each of three instructors . If 

each of those instructors meets with her for an average of 

one hour every third week, the time both students and in-

structors spend in conference will be equal to what is now 

spent in sophomore and junior counseling. Neverthel ess, 

meetings on this particular schedule can be no more t han an 

approximate college norm, inasmuch as individual students 

and individual faculty members will undoubtedly prefer to 

divide their time differently during all or part of e ach 

term. (For example, twenty minutes every week, or forty 

minutes every other week, are numerically equivalent to one 

hour every third week, and it is quite possible that s ome 

faculty members will find thirty minutes every other week 
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adequate for their purposes just as they now find forty-five 

minutes adequate for weekly counselingo) Indeed, t he possi-

bility that both students and faculty members may rearrange 

their scheduled meetings to fit needs that develop i n sopho-

more and junior courses is in the view of the committee one 

of the attractions of its plan. 

In proposing that each sophomore and junior meet fre-

quently with her three instructors rather than counsel with a 

faculty member who may not be her instructor, the c ommittee 

has no intention of abandoning traditional counseling entirely. 

It proposes that one of the student's three instructors be 

appointed as her counselor in the traditional sense , and that 

he be chosen as he is now. The only limitation the commit-

tee ' s plan imposes on the counselor is an understanding that 

he cannot expect either to govern her program as a whole or 

to preempt a disproportionate amount of her time. The commit-

tee ' s plan for review of student work will help to forestall 

any such tendency, which the committee takes to have been a 

weakness in our present counseling system. Here too it 

anticipates that a refocussing and redefinition of the 

counseling function will serve valid educational pur poses . 

The senior year the committee has proposed makes possi-

ble a continuation of counseling under the aegis of the 

project tutorial, but suggests that nonacademic counseling by 

faculty members be still further diminished and that seniors 

be encouraged so far as possible to deal with their respon-
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sibilities as adults and as independent scholars. Because 

of the wide variety of demands that projects will make of 

seniors in different fields of study, the committee has no 

means of establishing a norm for senior counseling time , but 

i t supposes that individual conferences will be sche dul ed 

only as needed by the student to supplement the meetings of 

t he group tutorial in which she is enrolled. Hopefully, 

meetings with seniors in group tutorials .and individual con-

ferences together will take no more time than half an hour 

per week per student in literature or the social sciences, 

an allowance that makes possible an hour's meeting of t he 

t utorial and nearly an hour of conference with each student 

every other week. 

Beside the advantages that should accrue to our s tudents 

from t his rearrangement of the counseling function, there 

wi ll be advantages for the faculty as well. In particular, 

c ounseling relationships after the freshman year will by 

definition hinge upon active academic interests. Hence the 

proposed arrangement should enhance both counseling and course-

wor k by integrating them more satisfactorily than a t present, 

ye t without adding any burden of increased hours or additional 

work i n conferences. To the extent that office hours and 

conferences with course-students are presently superimposed 

upon counseling obligations, in fact , the proposed system 

should considerably lighten the burden on the faculty, while 

he l ping during the sophomore and junior years to establish 
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an effective personal relationship between a faculty member 

and his course-students that is often difficult to achieve 

under our present arrangeoents. 
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But the proposed plan also makes possible a more effect-

ive use of faculty time in still another sense. At present, 

counseling tends to be a responsibility that some members of 

t he faculty assume, or largely assume, in behalf of the faculty 

as a whole. In the judgment of the committee, this dispro por-

tionate sharing of the responsibility for counseling makes 

for an artificial distinction between counseling and course-

work, and also deprives certain students of an equal oppor-

tunity to confer with experts in the fields in which they are 

most interested. By contrast, the committee's plan invites 

s t udents to make use of faculty members in their roles as 

experts, while it also has the effect of redistributing counsel 

ing obligations more equitably among the faculty a s a whole. 

Here too the educational innovations the committee proposes 

work to relieve the faculty of some of their burdens. 13 

13• The committee recognizes that an exact equalization of 
counseling load will not be possible because various disci-
plines require varying commitments of faculty time. Its plan 
makes allowance for such differences, however. Under the 
plan, all faculty members can be expected to confer regularly 
wi th t he sophomores and juniors enrolled in their courses, who 
will in no case number more than 30 students and who can be 
expected to average fewer than 20. They may also be expected 
to have some responsibility for senior projects and/or for 
senior colloquia. Differences in faculty load can be made up 
i n t he assignment of freshman counselees just as they are now 
made up in the assignment of freshman and sophomore counselees, 
while the rearrangement of other counseling should help to 
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2. The Educational Counseling: Committees 

Proposing changes in the structure and definition of 

counseling, the committee also recommends that faculty review 

of student programs be restructured and redefined to fit the 

proposed division of the curriculum into an introductory year 

of exploration, two years of intensive study, and a senior 

year devoted to laying the groundwork for continuing self-

education as well as completing work for the degree . More 

specifically, it proposes the creation of a Freshman Committee 

to supervise freshman programs and to pass on Tentative Plans 

for Advanced Work, ad hoc educational counseling committees 

to oversee sophomore and junior programs, and a Senior Com-

mittee to confirm Senior Plans for Advanced Work and to make 

recommendations for graduation. 

The Freshman Committee is to review freshman programs 

in the Fall, review freshman performance Fall or Spring or 

upon recommendation of the counselor, and review plans for 

second- and third-year work after they have been considered 

by the student's intended instructors in consultation with 

their respective divisions. Its chief duties will be to make 

sure that freshman programs allow for sufficient exploration 

among the disciplines, and to pass on freshman requests for 

exemption from the normal requirements of the freshman year; 

[footnote 13, continued] 
make available additional faculty members as freshman counsel-
ors. 

A detailed projection of faculty loads according to the 
proposed plan will be found in chapter 5 of this report . 
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to make sure that Tentative Plans meet the college's stated 

expectations for the two middle years, and that they have 

received the necessary approval of divisions and instructors; 

and generally to offer guidance and advice to freshmen and 
14 their counselors in preparing plans for advanced work. In 

addition, it will have some role in guiding freshmen to the 

most effective use of their first Non-Resident Term, and 

generally it will make sure that the freshman year is well 

spent in preparation for more advanced work. 

In the event that a freshman cannot present convincing 

evidence of capacity for advanced work in three disc iplines , 

t he committee proposes that the Freshman Committee be author-

ized either to dismiss her from the college or to permit her 

to stay an additional term or year (but no longer t han an 

additional year) s freshman. No freshman is to be kept in 

college for an additional period unless she gives promise of 

being able to cope with the demands of the sophomore and 

junior years at the end of that additional period, however ; 

and no freshman is to be awarded sophomore standing until she 

has presented convincing evidence of ability to make good use 

of three sophomore-junior sequences. 15 

14• The committee proposes that each of the divisions in which 
a student plans to spend her sophomore · and junior years endorse 
its share of her plan. It anticipates, however, that some 
divisions may delegate this responsibility to subcommittees or 
to individual faculty members much as they do now. 
15. It is the intention of the committee that a student who 
spends two years in freshman work will be expected none the 
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The committee proposes this plan for regulating student 

promotion from the freshman to the sophomore year for a number 

of reasons. First, the committee believes that in most cases 

t he college should accept the responsibility for deciding 

after a single year whether a student has sufficient ability 

to complete her college work satisfactorily, and i t regrets 

the extent to which our present techniques for review of 

student progress postpone t hat responsibility unnecessarily. 

By posing the question automatically at the end of the first 

year of college, the committee's plan should encourage prompt 

decisions about most students. Yet, without subjecting our 

sophomore- j unior courses and conferences to the debilitating 

i mpact of uncommitted or untrained participants, t he same 

plan will also allow extra time to students who are slow to 

find themselves in college or slow to work out their prospec-

tive fields of interest. Hence its overall effect should be 

t o raise our academic standards without penalizing worthy 

students who meet with difficulties during the freshman year. 

If the plan also works to discourage students ·who have no 

intention of finishing college from occupying our t ime beyond 

a first exploratory year , as the committee believes it will, 

it should make still another contribution to our success as 

a college. 

[footnote 15, continued? 
l ess to spend two additional years in sophomore-junior se-
quances and a final year in project tutorial and colloquium. 
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The chief novelties in the operation of the Freshman 

Committee will lie in its review of Tentative Plans a t the 

end of the freshman year, and in an increased dependence upon 

the views of prospective instructors in determining whether 

a student is prepared for more advanced work. By contrast 

with our present sprawling committee, however, the new commit-

tee will be a single standing committee, meeting throughout 

the year, and continuing (by means of staggered terms of 

off ice) from one year to the next. Hence it can be expected 

to develop an informed perspective on the experience of the 

freshman year, and it will be in an admirable position to 

recommend as well as administer changes in college policy 

affecting freshmen. Yet the burden it puts upon the faculty 

will certainly be no greater than the burden that is now 

placed upon members of the Educational Counseling Committee , 

who find themselves considering freshman programs and sopho-

more plans along with junior programs and senior confirma-

tions of plan without being able to acquire the degree of 

familiarity with any of them that is necessary to judge· i t 

efficiently and well.16 To the extent that the criteria of 

16• C n eiv bl in a college of 340 students (perhaps 120 or 
125 freshmen) a Freshman Committee might consist of no more 
than three faculty members serving staggered three-year terms . 
The responsibility for so many students might well prove too 
much for such a small group, however, and it would obviously 
increase if the college were to expand. Yet the corrunittee 
might consist of four faculty members serving two-year terms , 
or six serving three-year terms, if it became necessary to 
divide that responsibility, without reducing it to t he straits 
in which the present counseling committee finds itsel f . And 
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the college are more sharply defined under the new plan, of 

course, they too will help to simplify these deliberations 

still further, whether the committee is only enforc ing them 

or is considering exempting a student from them. 

At the other end of the student's career, the Senior 

Committee will likewise operate in a relatively familiar and 

clearly economical manner. Its main responsibility will be 

to pass upon each junior's plans for the final year , judging 

both her ability and her intention to meet the requirement of 

the college that every graduate bear away with her both 

technical capability in a chosen discipline and the tools of 

a liberal education arising out of her special capabilities 

and interests. It will also be in a position to evaluate 

the student's eligibility for graduation in June according 

to the effectiveness with which she has carried out the 

several elements of her s enior rlan. Yet it too will be a 

standing committee, prepared by its experience both to en-

force the requirements of the college wisely and to exempt 

students from them for good cause, without involving itself 

in the discontinuous and inconsistent judgments t ha t the 

present committee falls victim to because of its s tructure 

and its undifferentiated authority. In every respect the 

Senior Committee should function more effectively yet not 

less sensitively than the Educational Counseling Committee. 

/footnote 16, continued? 
this is to say nothing-of what would happen to the present 
counseling committee if it were to be responsible f or still 
more students. 
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The very continuity and consistency in educational 

planning made possible by the existence of separate Freshman 

and Senior Committees makes possible in turn what seems to 

the committee a very promising reorganization of t he work of 

the Educational Counseling Committee during the sophomore 

and junior years. We grant that some kind of supervision is 

necessary during the middle years, and recognize t ha t our 

present E.c.c. fills gaps left by the Junior and Senior Divi-

sion Committees in former years. We are convinced, however , 

that two years of intensive work in three disciplines call 

for a different kind of supervision from that suggested by a 

definition of the freshman and senior years in terms of a 

broadly conceived college interest. 

The committee proposes, therefore, that the work of 

each sophomore and junior be supervised by the three members 

of the faculty with whom she holds regular individual confer-

ences, who will meet when necessary to discuss her plans and 

her achievements. These three faculty members will be well 

equipped to evaluate her progress in her three fie lds of 

study , and they will also be able to deal directly and 

knowledgeably with conflicts that arise among their respective 

demands upon the student's time, or with any request that 

she presents to change the definition of one or more of her 

sequences. By the same token they will also be well equipped 

to judge when she is ready to make effective use of the kind 

of senior year the committee has proposed, and will be in a 
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position to recommend her plan for senior work to t he Senior 

Committee. 

In the judgment of the committee on the future , this 

technique for evaluating sophomore and junior performance will 

improve the quality of such review and also reduce t he burden 

it now places upon the faculty as they serve in turn on the 

E.c.c. Every panel member will always be familiar with a 

student's performance, and no faculty member will be required 

to sit in judgment on students whom he does not know and whom 

he may never see. Furthermore, it should be possible to re-

duce the reading of student folders in preparation f or panel 

meetings to a minimum, inasmuch as the members of t he panel 

will probably know at least as much about a student as can 

now be found in her folder. 

Still more important, review of students' work will be 

more closely related to their performance than at present. 

Instead of constituting a routine review of student work con-

sidered in the abstract, the activity of panels will be a 

directly relevant discussion of each student's diff iculties 

and achievements, and the recommendations that are reached 

will feed back immediately into her educational career. 

Finally , there will be a greater degree of continui t y i n the 

del iberation of these panels than is true of present panels. 

Although the membership of each ad hoc panel will change from 

year to year or from term to term as a student works with 

different members of the faculty, there is every likelihood 



III 69 

that at least one of the three faculty members will carry over 

from term to term or from year to year. 

Nevertheless, many members of the faculty who are con-

vinced that the E.c.c. would benefit from reorganization are 

also convinced that the system of ad hoc panels the committee 

proposes would lead either to anarchy or to an imposs ibly 

complicated schedule of panel meetings. The committee believes 

that neither calamity threatens us. On the one hand , it feels 

that the division of sophomore and junior work into thirds 

more than justifies authorizing instructors in those thirds to 

supervise student work during the middle years. Still, pro-

vision may be easily made for appeals from the decisions of 

such a panel meeting to another meeting presided over by the 

Dean, who may also convene individual panels on his own 

initiative. 

On the other hand, except where conflicts arise or where 

the Dean requests a meeting of this sort, the three faculty 

members who constitute a given student's panel will be able to 

meet informally at their convenience to discuss her work. In 

many cases, in fact, the committee anticipates that the panel 

need not meet at all, if the counselor satisfies himself by 

telephone or informal conversation that a student is progres -

sing as planned in all three areas of her work. (It is to 

be remembered that the counselor himself will speak for one, 

but for only one, of these three areas.) In any event, there 

is nothing in the plan the committee proposes that precludes 
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scheduling panel meetings much as they are scheduled now, so as 

to bring together at one time a group of perhaps six or seven 

faculty members who have a large number of students in common. 

Finally, the committee suggests that the faculty or the 

Dean may wish to create a single standing committee to consult 

with the Dean on problematical issues raised by the re end -

tions of separate panels of faculty members. A major function 

of such a committee might be to act as a final board of review 

in all cases in which there was serious doubt that a sophomore 

or junior was effectively meeting the demands of the college. 

The approval of such a committee might be necessary to author-

ize a student to change one or more of the disciplines to 

which she had committed herself in her Tentative Plan, or to 

dismiss a student from the college if she proved unable to keep 

up her work in one or more of them. The committee on the 

future is not convinced that such a supervisory commit tee would 

in fact be necessary for the middle years, however, and in the 

interest of saving the faculty time it recommends putting its 

plan for review of student work into operation without provid-

ing for such a committee. Later, if a supervisory committee 

proves necessary, it will be a simple matter to establish it. 

The committee believes that its general plan for the 

review of student work will both improve our educational effect-

iveness and make better use of the faculty's time--in some 

cases by saving actual hours, in others by making sure that the 

hours spent on college business are more effectively spent 
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than many of them now are. Through their counselors, freshmen 

will confront a single predictable corrunittee, operating 

according to known rules to ensure effective preparation for 

advanced work, but empowered at the same time to permit any 

reasonable variations in freshman programs when a case is made 

for them. Sophomores and juniors will answer to panels of 

faculty members who know them well and who can use t hat 

knowledge to evolve an effective educational program for each 

student, yet who will also be guided in turn by the Dean or 

even by an over-all supervisory corrunittee if their judgments 

threaten the student's well being. For their part , seniors 

will again be responsible to a single supervisory conmittee , 

one aided in its deliberations (as at present) by the judg-

ment of faculty divisions, but one also empowered to sanction 

and def end any program of senior work that points toward 

fur t her education. And, far more than at present, progress 

of each student from one step in her career to the next will 

depend upon her ability to convince authorities who know her 

well, or who have been able to evaluate her performance wisely, 

t hat she is ready for the next stage in her education. In 

the opinion of the committee, all of these influences should 

help not only to consolidate our principles but also to make 

t hem more nearly self-enforcing, an achievement that could well 

be taken as a standard for all our supervisory activities. 



IV. NON-ACADEMIC ACTIVITIES 

The changes the committee proposes in the curriculum, 

counseling, and committees should go far toward making the 

college more effective as an educational institution. Never-

theless, there are important areas in the life of the college 

that the recommendations it has made thus far cannot be 

expected to reach. Broadly speaking, these are the extra-

curricular or non-academic areas like the Non-Resident Term 

and student social life, which the college must also deal 

with wisely if it is to be truly effective. While the commit-

tee feels less prepared to make firm recommendations affect-

ing these areas, therefore, it has every wish to discus s them 

more or less tentatively. 

1. The Non-Resident Term 

The committee feels least tentative in its recommenda-

tions respecting the Non-Resident Term. It has explored many 

alternatives to the present Non-Resident Term expectation, 

including abolition of the winter term and, as a less drastic 

change, the institution of three terms in residence for fresh-

men and seniors as compared with two terms in residence and 

one term off campus for sophomores and juniors. After much 

deliberation, however, it has concluded that a non-resident 

winter term is indispensable to the college. Clearly , it 
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helps us to attract and to keep an excellent faculty . Partic-

ularly in the arts, it makes possible a faculty of active 

practitioners who would in all likelihood be unavailable t o 

us if they were unable to spend their winters as pianists 

or painters or poets or dancers or dramatists or stage de-

signers. But the winter period is also invaluable t o faculty 

members in the traditional academic disciplines, whose winters 

are more of ten than not devoted to reading and research and 

writing that would be very nearly impossible if a bl ock of 

time were not provided for them. Because the college depends 

upon active practitioners in every field of study, i t can-

not abandon the Non-Resident Term without abandoning many of 

its most successful educational techniques. 17 

Even were no faculty members to pursue professional 

interests during the winter period, however, it would still 

be indispensable to the college. No one who has taught at 

Bennington--and few who have attended it as students--would 

be likely to deny the intensity of its academic life even if 

he were critical of it on other grounds. In the opinion of 

the committee, that intensity is one of our most val uable 

assets, and it can be maintained for two academic terms a 

17• Of course it might be possible to offer faculty member s 
and students one term off each year while rearranging their 
schedules so as to keep the same number of each in residence 
at all times. The committee has found no practical me ans of 
carrying out this possibility consonant with Bennington's 
educational aims. 
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year only if there is a bre between them. Certainly, even 

if a Fall term and a Spring term were well spent, a Winter term 

in residence sandwiched between them would not be. 

Beyond these considerations the committee kept in view 

the unmistakable advantages the N.R.T. offers students . A 

good job is a thoroughly rewarding experience; and a good 

job in New York or Boston provides a student with cultural 

and social opportunities that Bennington cannot afford her. 

Similarly, a winter period spent on research for a senior 

project extends and indeed multiplies the academic opportun-

ities of the college, which cannot provide all the necessary 

aids to advanced study in every field it teaches. Again, 

the winter period may be used profitably to gain some exper-

ience of fields of study we do not offer, or to make up 

deficiencies that a student has discovered in her training 

without encroaching on her primary commitments. 

By itself or as an adjunct of a Fall term in absentia 

during the senior year, moreover, the N.R.T. amplifies our 

students' opportunities for serious travel abroad, which we 

must otherwise sponsor at the expense of their time i n 

residence. Furthermore, to some members of the committee it 

seemed that even the financial opportunities the winter period 

offers students are an educational asset. The college 's 

present expectation that each student receiving financial aid 

will save $250 or $300 from winter earnings undoubtedly works 

hardships in individual cases. But to the extent that any 
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student may wish to help herself through college, or simply to 

support herself away from home, the winter period is thoroughly 

beneficial. And the committee can hardly ignore the extent 

to which student views of the Non-Resident Term support many 

f 1 . 18 o its cone usions. 

In the light of such considerations, the committee recom·-

mends that the college hold to its present calendar of two 

fourteen-week academic terms separated by a non-resident term, 

but that it also rnake a concerted effort to eliminate the e -

nesses in the winter program. First--and with an eye to the 

possible expansion of the college--it recommends increasing the 

staff and the budget of the Non-Resident Term Office so as to 

make possible much more effective assistance to students seek-

ing jobs. Quite possibly an assistant director of the office 

might devote all of her time to helping freshman applicants 

for jobs, who would number one-third of the student body. 

More experienced students might be expected to rely more l argely 

upon themselves, but to seek the director's help where it was 

necessary. 

Second, the committee proposes that the college adopt 

a clearly educational test of the Non-Resident Term, defining 

"education" to include the whole range of experiences and 

activities that help to broaden or to deepen our students ' 

understanding of themselves and of the world in which they live: 

18• A discussion of student opinion of the Non-Resident Term 
ill be found in Appendix I. 
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travel, study, field experience, or work. The committee anti-

cipates that many students will profit educationally from 

seeking and holding winter jobs, especially if the income from 

jobs permits them to live away from home. Therefore it is 

inclined to think of two jobs as a norm, but fundamentally it 

proposes that each student's winter term be an individual 

matter to be worked out each year between her and her counse-

lor under the general supervision of the Non-Resident Term 

Office and the appropriate educational counseling committee. 

Third, the committee re ends exempting students who 

receive financial aid from the savings requirement during at 

least two of their winter terms. It proposes instead that the 

Non-Resident Term Office automatically inform the Financial 

Aid Committee of what savings a scholarship student may legit-

imately be expected to contribute to the cost of her educa-

tion in any given year, and that the Financial Aid Committee 

make provision for increasing that student's financial award 

retroactively to make up the requisite $250 or $300 when she 

has not been able to save during the winter. Such an arrange-

ment for increases after the fact is made necessary by the 

circumstance that students budget their financial needs eight 

or nine months in advance of the Non-Resident Term and cannot 

accurately anticipate their income so far ahead of time. 

Fourth, the committee feels that the faculty should be 

expected to support the Non-Resident Term more effectively 

once these changes have been made. Therefore the committee 
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proposes that student performance during the winter period be 

formally weighed as part of the requirement for graduation, 

and that no senior be permitted to graduate who has not had 

a t least two clearly satisfactory winter periods. The com-

mittee also recommends that the Non-Resident Term Of fice be 

authorized to deny students recognition for a Non-Re sident 

Term when they have performed badly on a job or when they 

have dealt unfairly with an employer. It makes this stringent 

proposal for two reasons. On the one hand, stricter regula-

tion of the Non-Resident Term is necessary to safeguard the 

interests of future students who may be barred from good jobs 

because former students have behaved irresponsibly. On the 

other hand, the educational significance of the N. R.T. will 

be diminished if students are permitted to treat free ly 

chosen winter jobs as cavalierly as some of them now treat 

jobs they must take. 

To provide ample supervision of the N.R.T. , and to re-

move ambiguities in the definition of a "satisfactory" N.R.T., 

the cormnittee further proposes that the director (or the 

assistant director) of the N.R.T. Office be authorized to 

participate as a full-fledged member of both the Fr eshman and 

t he Senior Committees--the Freshman Committee because it 

reviews student plans for the sophomore and junior years in 

the light of freshman performance, the Senior Committee 

because it reviews plans culminating in graduation. The com-

mi t tee assumes that the counselors of sophomores and juniors, 
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meeting in ad hoc panels, will continue as at present to con-

sult with the Non-Resident Term Office on their students' 
. l 19 winter p ans. 

2. Student Social Life 

One of the reasons the committee supports a continuation 

of the Non-Resident Term in substantially its present form 

is its belief that the winter period helps us to compensate 

for the fact that Bennington College is a women's coll e ge. 

The committee briefly explored the possibility that Bennington 

might open its doors to men students, but concluded on the 

basis of such evidence as it could muster that a coeducational 

college would present so many unfamiliar problems as to defy 

thoughtful anticipation of the necessary changes. In addition, 

it had some sense that many of these changes might work 

against the principles we value, if only because good men 

students are probably less likely than good women students to 

take a chance on an unfamiliar program leading to the degree. 

Therefore the committee proposes that the college keep open 

the possibility of admitting qualified men students i f they 

apply, but that it continue to operate as a women's college 

until and unless they do. The committee's obvious equivoca-

tion on this point leaves the problem where in the view of the 

19• The committee also assumes that the Bulletin of t he 
college will be rewritten, and anticipates that its descrip-
tion of the Non-Resident Term will be radically revised. 
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committee it properly belongs, in the area of future circum-

stance rather than deliberate or dogmatic planning. 

Postponing consideration of coeducation also postpones 

one possible solution to the problem of student social life 

at the college, however. (Of course it is quite possible that 

coeducation would present even graver problems than we now 

experience, but it might conceivably promote resolution of 

the familiar ones.) While the committee recognizes that 

problems of this sort exist, however, it has been unwilling

on the basis of our present knowledge to recommend drastic 

changes in our social policies. It believes that the college 

must maintain and should probably expand psychiatric counsel-

ing in order to help students cope with their most pressing 

personal problems. It recognizes that the Student Personnel 

Office is a most sensitive agency of the college, and urges 

that its needs be met generously and unequivocally. And it 

sees some hope for student self-government in the new consti-

tution of the community, which treats the houses as semi-

autonomous republics where decisions made or forgone are felt 

directly and immediately by those most concerned. 

Assuming these improvements, the committee senses 

(rightly or not) that there are great virtues in our present 

ways cf helping students to function as social beings , and 

it repudiates the idea of imposing regulations on them that 

might well encourage them to become less rather than more 

mature. Hence it is clearly disinclined to suggest such 
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obvious innovations in campus policy as installing house-

mothers in the faculty apartments, or otherwise guarding t he 

students' social life for them. Instead, it proposes that the 

college sponsor a thoughtful examination of the needs and 

problems of girls in late adolescence and early maturity , 

which should not only identify the problems we must live with 

as a college but also give us some perspective on how to 

deal with them. Pending a successful completion of that 

study, it is inclined to urge leaving well enough alone. 20 

3. General Meetings 

So far as General Meetings are concerned, the c ommittee 

intends only to describe the sort of program that would fit 

the college's intellectual needs, putting aside any consider-

ation of the role that General Meetings or other coll ege-wide 

activities may play in providing recreation for the s tudent 

body. 

The chief charge against the present General Meetings 

program is that it is ineffective in stimulating student i nter-

est in problems that should invite the attention of almost any 

civilized inhabitant of the modern world. Undoubtedly, its 

failure to attract students' interest is very largely a re-

flection of their own complacency, and incidentally a reflec-

tion of the faculty's demands as counselors and instructors . 

20 • Nevertheless, the committee urges that such a study be 
undertaken as soon as possible because of the light i t may 
cast on plans for building new student houses. 
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Hence there may be no plausible way to revitalize the program. 

But the committee senses that the General :Meetings program 

also lacks support because it is not in any true sense a 

program: because it leads nowhere and develops no questions to 

a point of lasting significance. Therefore the committee 

recommends that the college consider reorganizing t he whole 

program by authorizing one or perhaps two faculty divisions 

each tenn to plan a series of lectures and workshops for the 

college community at large. 

In the opinion of the committee, each of these divisions 

should be asked to designate one of its members to c arry the 

planning and administration of its program through f rom begin-

ning to end, and the college should relieve him of counseling 

assigmnents and committee work during the period of his ser-
21 

vice. Each series of lectures should be organized around a 

specific theme or problem that the college cannot normally deal 

with (e. ., ·non-Western music, demography as a too l of social 

analysis), and the sponsoring division should be expected to 

invite experts in the field to visit the college for two- or 

three-day periods during which they would both deliver a formal 

lecture and meet informally with seniors and other interested 

21• As another alternative, the committee visualizes appoint-
ment to the faculty of a full-time director of general meetings 
or --conceivably--a director of extra-curricular study who would 
oversee not only General Meetings but also terms abroad and 
Non-Resident Terms spent in study or research. Such a person 
might also maintain some of the educational services for alum-
nae of the college that have been suggested but not established 
i n t he past. 
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students, and with faculty members. Above all each series 

should be consecutive and should evolve as a significant 

intellectual experience. 



V. EXPANSION OF THE COLI.EGE 

The improvements the committee has proposed for the 

college call for an expansion of faculty and staff and an 

increase in annual budget in almost every department of the 

institution. 

Guided by its discussions with the several divis ions 

and by its own best judgment, the committee proposes the 

following additions to the faculty. To make our faculty i n 

the sciences and mathematics fully effective, we should add 

four members to the division: probably a biologist, a chemist, 

a physicist, and a mathematician. To make our faculty in 

languages fully effective we should appoint at least one per-
22 son to teach each foreign language we offer. To make our 

faculty in the social sciences fully effective we should 

appoint at least two additional members, probably a political 

economist and a social psychologist. And to meet the numer-

ical pressures that we can reasonably anticipate in other 

areas, we must be prepared to add personnel in other divi-

sions too. In each case the committee anticipates that the 

president will be guided by the Faculty Educational Policies 

Committee and by the appropriate faculty division in making 

additions to the faculty; but the additions the committee has 

specified strike it as clearly called for on educationa l grounds. 

22 • Since the committee first formulated this proposal, the 
college has added one member to the language faculty. We 
now have one faculty member for each language we offer. 
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Our needs do not stop with additions to the faculty. 

The committee has recommended an expansion of the Non-Resident 

Term Office; it suggests expanding the psychiatric counseling 

service, and quite possibly the Student Personnel Off ice; it 

contemplates the appointment of a director for the General 

Meetings program; and it urges that the college award more 

financial aid to needy students in order to support an improved 

Non-Resident Term. Virtually the only change the c ommittee 

has not proposed is an expansion of the president's office--

but it has made up for this oversight by recommending expan-

sion of our physical plant (laboratories, studios, t heater, 

and dormitories) to the point at which it will accommodate 

our present studentbody. 

Within certain limits, buildings and scholarship funds 

are more feasible for colleges to acquire and maintain than 

faculties or administrative officers. (Donors can often be 

found to provide both buildings and scholarships, and dormi-

tories can be made to pay for themselves over a period of time.) 

Moreover, the board of trustees has appointed a capital 

planning committee, which is considering both our present and 

our prospective needs; hence the committee on the f uture has 

had no reason to undertake a consideration of our physical 

requirements. But it cannot ignore the financial c onsequences 

of its recommendations for expansion of faculty and adminis-

tration, which will work against increasing faculty salaries 

by diverting such new income as we may find to new r ecipients . 
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For this reason, the college cannot afford to increase 

its faculty in undennanned fields unless it also increases the 

student body proportionately. (Increasing the faculty with-

out increasing income from student fees is inconceivable in the 

present circumstances of the college, and increasing student 

fees is almost equally inconceivable at the present time.) On 

this basis, adding four faculty members in the sciences, two 

in literature and languages, two in the social sciences, and 

three in other divisions, would necessitate a college of some 

400 students. At the same time, increasing the student body 

to 400 might also provide us with sufficient additional income 

to cover the costs of a disproportionately large increase in 

some administrative offices (e. ., the Non-Resident Term Office , 

the counseling service, and the Student Personnel Office ) 

be.cause not all administrative offices would find it necessary 

to expand as rapidly as the student body. We would still lose 

money as a result of this kind of expansion, however, because 

every student we admit costs us several hundred dollars more 

than the fees she pays, and the endowment income and gifts the 

college now relies upon to meet this deficit would be spread 

more thinly. 

Under such circumstances we might indeed survive, but 

we would have done nothing to raise faculty salaries. Given 

its premises, the committee to explore the future of the 

college might conclude that it had discharged its respons ibil-

ity for educational planning and that it could not assume a 
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responsibility for increasing the college's income. But 

though the committee almost never accepted financial strin-

gency as a test of its educational planning, it has been both 

surprised and relieved to discover that a necessary expansion 

of the faculty and administration may be more than compensated 

for by expansion of the student body. The curricular plan 

the committee has devised on educational grounds make s possi-

ble unanticipated economies in the academic operations of 

the college, which make possible in turn an increase in the 

student-faculty ratio that will do no harm either to students 

or to the faculty. 

These economies come from redefinition of the sophomore 

and junior years in terms of three courses rather t han four, 

and from redefinition of the senior year to emphasize semi-

independent study in colloquia and group tutorials . They are 

somewhat off set by the increased burden that a normal fresh-

man program of five courses will place on the facul ty, but 

the overall effect should be to save faculty time without 

increasing the size of classes and without diminishing contact 

between faculty and students during the students' f irst three 

years in college. (Indeed, the committee has offered reasons 

for thinking that contact will be more effective and hence 

more useful to the students.) In short, a better f ulfillment 

of the aims of the college leads directly to an expansion 

of the student body; and an expansion of the student body will 

gradually make possible a substantial increase in faculty 

salaries. 
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Obviously, various degrees of increase in the student 

body would make possible roughly comparable increases in f ac-

ul ty salaries. (Only roughly comparable, however, because it 

is impossible to add fractional personnel to most divis ions 

or offices of the college.) On the basis of its educational 

recommendations, bolstered by a study of student enrollments 

in the Fall of 1959, the committee believes that a ratio of 

nine students to one faculty member is the maximum feasible 

ratio consonant with our educational principles, as compared 

with a present ratio of somewhat less than seven to one. This 

increased ratio can be achieved, moreover, only if the college 

meets certain conditions that will be described in succeeding 

pages of this report; and it depends in the first instance 

upon faculty acceptance of the following teaching responsibil-

ities, stated as average load per faculty member in all 

divisions except the performing arts, in which the assignment 

of students to different ensembles and sections according to 

their degrees of skill makes other categories necessary : 

1. One course of reasonable size for freshmen. (The 
average number varies somewhat among the divisions , 
for reasons that will appear during the course of 
this chapter.) 

2. Counseling three freshmen. 

3. Cne course for sophomores and juniors. 

4. Conferences with these sophomores and juniors (five 
and one-half hours per instructor per week). 

5. Limited participation in a senior project tutorial 
and/or a senior colloquium. (The average number 
of seniors to whom a faculty member would have 
teaching responsibilities would be five.) 
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In the tables that appear following page 91, the com-

mittee has worked out projected student enrollments and con-

ferences for a college of 603 students and 67 faculty members : 

62 members of the faculty in residence, 5 on sabbatical each 

term, making an overall ratio of one faculty member for nine 

students. In one sense, the projections in these tables are 

wholly hypothetical, and the committee employs them only 

because they illustrate the extreme range of possibilit ies 

within which any expansion of the college to 600 students 

would be likely to fall. (Even the figure 603 is hypothet-

ical; but the practical reasons for it will appear below.) 

Table I shows what would happen in a college of 603 students 

if their choices of courses duplicated exactly the choices 

made by students who were enrolled in the college in t he 

Fall of 1959. On the other hand, Table II shows what would 

happen if their choices followed an "ideal" pattern the 

committee has assumed: (a) All freshmen enrolled in Language 

nd LiLiterature or an advanced third in literature in i ts 

stead; (b) All freshmen took a course (or a third) in science 

or mathematics; (c) In other respects, freshmen choices 

duplicated the choices made by freshmen in the Fall of 1959 ; 

(d) Enrollments in advanced work were distributed propor-

tionally among the divisions according to the size of the 

faculty in each (Music and Dance excepted). Presumably, 

during a period of transition the college might move f rom the 

projections indicated in Table I to those indicated in Table II. 
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But in another sense our projections in Table I I are not 

hypothetical. The assumption that all freshmen would take 

both Language and Literature and a course in natural science 

or mathematics, for example, is a practical application of 

the committee's proposals; and for every freshman whom the 

Freshman Committee exempted from one of these expectations 

there might well be another who took two courses in litera-

ture or in science, so that the numbers may be very signifi-

cant indeed. Again, a faculty of seven scientists and two 

mathematicians is called for in the committee's proposals; 

what is hypothetical about the projections in Table II is our 

ability to enroll the requisite number of students in the 

sciences to support expansion of the science f aculty--but not 

the need to enroll them if we are in fact to offer more 

science. Conversely, the expansion of faculty in literature 

indicated in both tables reflects increased demands that are 

likely to be made of L n u e and Literature and the proba-

bility that a great majority of sophomores and juniors will 

wish under the proposed plan to make literature one of their 

three sequences. Even the number 603 gains plausibility in 

this context: it is a reasonable approximation of the number 

of students necessary to make possible the adjustments in 

faculty and curriculum that the committee proposes. 23 

23 • Table III shows that 62 faculty members and 558 students 
are the minimum number that can achieve the academic purposes 
assumed in Tables I and II. These numbers were arrived at by 
charging s bb ti lsfor four faculty members each term against 
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Nevertheless, the committee has no intention of recom-

mending that the faculty automatically adopt either a college 

of 603 students or a faculty distributed among the divisions 

as the figures in Tables I and II indicate. For one thing , 

it realizes that the projections are inaccurate as s pecific 

predictions of freshman enrollments under either pl an, while 

the distribution of sophomores and juniors envisaged in 

Table II might never take place. For another thing , the 

tables represent a faculty in residence and a faculty on sab-

batical leave in two different categories--a device that is

useful in projecting our overall needs but that cannot 

illuminate specific divisional requirements. Even without 

taking sabbaticals into account, moreover, the needs of the 

divisions might well deviate from these projections , which 

can be stated here only in hypothetical and approximate terms . 

All the committee can propose with any assurance is the ulti-

mate goal of a 9:1 student-faculty ratio, and the main merit 

of its projections lies in the manner in which they identify 

certain conditions that must be met if the college i s to 

reach that ultimate goal. 

If the 9:1 ratio and the techniques that are generally 

indicated by it are adopted by the faculty, variations 

in detail can well be left to experience. Even the ultimate 

/footnote 23, continued? 
the number of faculty appointments in the college, instead of 
adding five sabbaticals per term to this number. However, 
changing the method of calculation does not affect t he ratio 
between students and faculty, nor its implications. 
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size of the college is probably best left open to reconsidera-

tion as expansion progresses from year to year, although some 

clear-cut decisions will have to be reached on the size of 

new buildings. (Obviously it would have been desirable to 

reach such a decision before the new Library was built. ) But 

the committee would emphasize that in voting on its plan for 

the future of the college the faculty keep in mind that it 

has only two real alternatives. One is to continue as we 

are, accepting the probability of the college's decline through 

the gradual disappearance of many of our best faculty members 

and the disappearance--more gradual but no less debilitating--

of many of our best students when they find that Bennington 

College has become a second-rate institution. The other is to 

make long-overdue adjustments in our curriculum and our faculty 

and our administration, finding means to finance our improve-

ments in an increased student-faculty ratio. Merely expanding, 

or expanding without full acceptance of the principle of a 

higher student-faculty ratio, is almost sure to be fatal . 
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Notes on Tables I and II 

In both tables, attrition of students has been arbitra-
rily set at two-thirds of what it appeared to be in the Fall 
of 1959. If attrition were to remain the same, freshman 
classes and counseling loads would be larger, other courses 
and conference loads smaller. Further study of attrition is 
clearly indicated, as chapter 6 of this report suggests. 

Reading from left to right in either table, the number 
of faculty members projected for each division (or for each 
part of a present division) is followed by: 

1. The number and average size of freshman classes 
projected for that division; 

2. The total number of freshman enrollments in those 
classes, and the percentage of freshmen these 
figures represent; 

3. The number of freshman counselees assigned the 
division; 

4. The number and average size of sophomore-junior 
classes projected for that division; 

5. The total number of enrollments in those classes, 
including freshmen admitted to advanced work, and 
the percentage of sophomores and juniors enrolled 
in these same classes; 

6. The average hours of conference time per faculty 
member per week indicated by these enrollments 
in advanced work; 

7. The number of senior projects in each divis ion. 

In addition, the subsidiary figures for freshman enrollments 
indicate the number and percentage of freshmen enrolled in 
advanced courses instead of introductory courses in each area. 

Neither Table I nor Table II makes allowance for sopho-
mores or juniors who might enroll in more than one course in 
a third of their work, nor does either make allowance for 
seniors who might enroll in formal work outside the project 
tutorial. Nevertheless, the committee feels that its projec-
tions are reasonably informative because students who enrolled 
in two courses in a single third would by definition make only 
slight demands on conference time; hence load on the faculty 
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would tend to balance out. Again, the relatively small size 
of classes projected in both tables leaves some room f or 
additional course enrollments at both the freshman and the 
more advanced level, especially when consideration is given 
to the probability that not all freshmen would carry a full 
five-course program. 

Certain figures in the tables are obviously implaus ible, 
but they have been left as they stand because they conform 
to assumptions that had to be made in drawing up any sort of 
formal projections. In Table I, for example, sophomore and 
junior enrollments in French literature, and the confer e nces 
that accompany them, are ridiculously high. They reflect the 
fact that in the Fall of 1959 Mr. Fowlie offered two courses 
to advanced students (Baudelaire and Dante) in place of the 
normal one.24 In Table II, by contrast, enrollments i n 
French literature are ridiculously low because the pro jections 
distribute enrollments in advanced work equally among the 
whole faculty (Music and Dance excepted). In any practical. 

implementation of the committee's plan, enrollments would 
probably fall somewhere between these extremes. 

Similarly, the figures for Dance are misleading because 
(for statistical purposes only) the committee was forced to 
assign freshman dancers either to freshman courses or to 
sophomore-junior thirds. (During the Fall of 1959, many 
freshmen apparently took part in both beginning and int er-
mediate techniques classes in dance.) In practice, however, 
dance techniques would be offered as needed, and the projected 
load would be more equitably distributed between the f r e shman 
and other years. On the other hand, the figures for fre shman 
enrollments in the social sciences projected in Table II are 
predictably inaccurate. Table II assumes that all freshmen 
will take Language and Literature and a natural science or 
mathematics, but distributes the remaining freshman enroll-
ments according to the proportions they followed in t he Fall 
of 1959. But Table I shows that if they are given a chance 
freshmen are more likely to elect work in the social sciences 
than in any other area. Hence larger freshman enrollments 
can safely be anticipated in practice even under the as sump-
tiorn made. in Table II. It is for reasons like this that the 
committee insists that details of the plan must be worked 
out pragmatically and cannot be fully anticipated here . Mean-
while it is worth noting that Table I shows ll faculty members 
in literature and 14 in the social sciences, whereas Table II 
s s 12 and 13, respectively. The difference emphasizes 
how expansion in certain areas must depend finally upon actual 
enrollments. 

24. The committee is aware that Dante wrote in Italian. 
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Even if details vary, however, the figures show unmis-
takably that the college's greatest difficulty will lie in 
attempting to enroll sophomores and juniors in the sciences . 
Table I shows how few would enroll if they behaved just like 
students in the Fall of 1959, which was admittedly a bad year 
for science. Table II indicates, none the less, t ha t 493 of 
sophomores and juniors would have to enroll in science or 
mathematics if exact parity of enrollments were to be ieved
Parity would also be achieved if 253 of sophomores and juni r
were to elect two sequences in science, or if some sophomores 
and juniors (say 163) were to elect two sequences and others 
(say 173) were to elect a single sequence (163 times 2 plus 
173 times l would amount to 493). 

Obviously, a science curriculum. calling for two courses 
in every third would increase the demands placed upon the 
science faculty and diminish the number of students they 
could handle, with the further consequence of increasing the 
load placed upon other faculty members. On a strict numer-
ical basis, ·without making allowances for probable variat .L.ons 
in practice, if the faculty in science were to teach only 253 
of sophomores and juniors in single sequences, i t would be 
necessary to find room for the other 24  - 66 enrollments and 
22 hours of conference a week--with the rest of t he faculty. 

In order to compensate the science faculty for time 
spent in laboratory (in the natural sciences) and f or 
unusually large freshman enrollments (especially in mathe-
matics), no freshman counselees are assigned to t hem in the 
projections in Table II. (A comparable adjustment has been 
made for the faculty in languages.) The committee recognizes 
that exemption from freshman counseling may not fully compen-
sate the science faculty for its extra burdens, but it also 
anticipates that most sophomore and junior conferences will 
t ake place during laboratory hours. Hence it believes its 
projections represent substantial justice, both t o the 
faculty in science and to the rest of the faculty . Anticipat-
i ng that most conferences in the visual and performing arts 
will also take place during periods of practical i nstruction, 
the committee also believes that its projections i n those 
ar eas represent an equitable distribution of faculty load. 

In both tables, a limited amount of freshman counseling 
i s assigned to non-divisional faculty members or to assistants 
who do not have faculty status, as it was in the Fall of 1959 .
Similarly, the projections assume that the college--rather 
t han · the faculty--will bear the cost of two sabbaticals per 
year , as has been customary for several years past . If these 
two additional sabbaticals are incorporated into the it-
t ee ' s projections, which provide for ten sabbaticals a year, 
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ample provision has been made for maintaining our present 
sabbatical policy. 
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In these projections, the expenses of General Meetings 
are assigned to the administrative rather than the faculty 
budget. The committee assumes that expansion of the college 
to 603 students would provide amply for this and for all 
other additional administrative expenses created by adoption 
of the committee's plan. 

Figures have been rounded throughout. 
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200 Freshmen: 
832 freshman courses 

+ 84 advanced thirds 

I 150 Sophomores) 831 th. ds jl 126 I 127 Juni ors ) 1 r II STUDENTS: 

FACULTY 

7 science 

2 mathe-
matics 
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11 
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Table II. 

S7 
"Ideal" Enrollments (Al 1 fres hmen take Lang. &Lit. and a sc ience. 

{Advanced enrollments are equally dist ributed. 

' 200 Fres hmen: 
STUDENTS: 832 freshman cours es 

>.·~Li ~advanced thirds , 

Classes Enrollments 
FACULTY Aver 

#size # %a 

7 science 7 @> 20 190 95%a 
+10 +5% 
200 100% 

2 mathe- 2 @> 25 
mat i cs ·-

12 1 i tera- 12 @> 16 194 97%a 
ture in +6 +3% 
English 200 100% 

1 French 1 @ 37 37 19%a 
litera- +10 +5% 
tu re 47 24% 

3 foreign 4 @> 13 50 25%a 
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56 28% 
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plus 84 fres hman thirds ~eniors 

Classes Enrollments Confer- Projects 
# A~er ence hrs. per 

s 1 ze # %b (aver.) !div is i or 
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i 
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TABIE III. Expansion to 62 Faculty Members, 

Charging Sabbaticals Against Appointments 

Notes to Table III 

98 

Table III assumes that in a period of five and one-half 
years, eight out of nine faculty members will take sabbatical 
leave. It also assumes that the faculty not on leave will take
the place of four of their number each term, and that the 
college will replace one faculty member each term. 

The table represents the number of faculty appointments 
in each division, followed by the average number replaced by 
the faculty itself each term, the absolute number replaced by 
the college when a sabbatical is due, and the average number 
of faculty members available for teaching in any one term. 

Division Number of Replacemts Replacemts Total 
Faculty by faculty by college Available 

Appointmts (average) Faculty 

Sciences 9 0.1 8.3 

Literature 12 o.9 11.l 

French 1 1 i.o 
Literature 

Languages 3 3 3.o 

Social Sciences 13 i.o 12.0 

Visual Arts 6 o.s 5.5 

Art History l 0.1 .9 

Music 10 0.1 l 9.3 

Dance .!~ Oel 3 3.9 

Drama 3 3 3.0 

62 4.o 1 per term 58.0 



VI. UNSOLVED PROBLEI.vlS 

The committee cannot pretend that its plan will solve 

all of the problems that confront the college. Some of them 

have not even been stated in this report, and others have been 

no more than touched upon and reserved for further study if the

faculty adopts the committee's plan in principle. A brief dis-

cussion of some of these problems and some of the studies they 

suggest completes the report of the committee. 

Perhaps the most crucial problem the college faces is 

student attrition, which undermines our effectiveness and adds 

iIIllneasurably to our burdens as teachers and counselors . (Be  

cause half of the freshman class leaves college before grad-

uating, the college is forced to admit--and to teach and 

counsel--over fifty percent more beginning students than it 

would have to if there were no attrition.) The commit tee hoped 

at one time that it would be able to complete an exhaustive 

inquiry into student attrition, which has been examined only 

superficially until now, but lack of personnel and t he pres-

sure of other matters have postponed any full - fledged examina-

tion of attrition until after the committee must make its 

. report. Nevertheless, any attempt to implement its recommen-

dations will require far better knowledge than we now possess 

of which girls are most likely to leave college prematurely, 

and why. Hence the committee's only recommendation bearing 

upon attrition is that the studies it originated be carried 
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to completion by trained investigators. To these prospective 

investigators it bequeaths its records of protracted inter-

views and other kinds of material on the sophomore class of 

1959--1960. These same records may also be of use in the 

study of student social life and typical personal problems that 

the committee has also recommended. 

Obviously, any lessons that may be learned about student 

attrition will be of prime importance in helping us to reshape 

our admissions policies. Here too the committee has made 

certain preliminary inquiries, the main effect of which is to 

sanction much more elaborate analysis of the admissions process 

than the committee was able to undertake. Such an analys is 

would be invaluable even if there were no question of expand-

ing the college or of increasing the student-faculty ratio; 

but making either or both of these changes will obviously put 

additional pressures on admissions. We must experience a 

significant continuous increase in the number of qualified 

applicants in order to make possible an annual increase of the 

freshman class by as few as ten students per year without 

lowering our present standards. 25 We must experience an even 

25• An increase of ten freshmen per year would, at a rate of 
attrition two-thirds of what it was in the Fall of 1959, in-
crease the college from 340 to 553 students in ten years ' 
time, and to 614 in twelve years. (By contrast, an increase 
of ten freshmen per year at a rate of attrition equal to that 
of the Fall of 1959 would require eleven years to reach 557, 
and thirteen years to reach 611.) But an increase of ten 
freshmen would necessitate tendering seventeen acceptances in 
order to compensate for the fact that prospective college 
students commonly submit applications to several colleges, any 
one of which may be their first choice. 
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greater increase if we are to enroll a disproportionately 

greater number of potential science majors or students serious-

ly interested in science. And we must experience an extra-

ordinary annual increase if we are to admit only those appli-

cants who offer convincing evidence that they are willing and 

able to finish college. 

Even if admissions and attrition were to present no 

problems, however, the committee's proposals would s till leave 

a good deal undone. Planning for expansion requires not only 

assurance that we can attract and keep the requisite number 

of students, but also a meticulous projection of our physical 

needs. Some consequences of expansion are easy to anticipate: 

we need additional student housing, and an increase in the 

facilities of the dining halls and the infirmary, not to 

mention the Library, classroom space, laboratories, and studios. 

On the other hand, some consequences of expansion must remain 

in doubt until almost the last minute; hence planning must 

keep open as many alternatives as possible. (For example, it 

may be necessary to design a new science building--which is 

needed immediately--in such a fashion that it will accommodate 

classes in other disciplines if science enrollments f ail t o 

rise.) Furthermore, planning for our ultimate needs must a lso 

take into account the particular new needs we will confront 

every year or every term; it includes phasing as well as pro-

jecting our future. The committee therefore recommends the 

creation of a new faculty committee to work with the trustees' 
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capital planning committee on the details of physical expansion. 

Again, the committee recognizes that many details of its 

educational plan will remain to be worked out even if the plan 

is adopted in principle by the faculty. It has already pointed 

out that some of these details must be worked out at the 

divisional level, but it also urges that the Educational 

Policies Committee be specifically invited to oversee such 

divisional planning. Its advice will be particularly valuable, 

the committee believes, in helping divisions to plan expansion 

of their faculties (where expansion is called for), and in 

maintaining a college perspective on the recruiting process . 

Another problem the college must deal with is the 

college Bulletin. Obviously, any revision of our curriculum 

will necessitate restatement of many paragraphs of i nformation 

for prospective students, but the problem and the need go much 

deeper. In the opinion of the committee, the present Bulletin 

diminishes the stature of the college by seeming to deprecate 

scholarship and by treating the bachelor's degree as if it 

were largely a reward for personal adjustment. The new Bull e tin 

must give us our due--the more so if it is an important vehicle 

of communication to prospective students and their par ents . 

Finally, the records the college keeps must be system-

atized and refined if they are to be of service to us in the 

future in revealing significant problems or measuring the 

impact of specific changes in the curriculum or elsewhere. 

(One of the many reasons the committee on the future has com-
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pleted so few studies successfully is that the data it needed 

for each usually had to be dug out of student folders one 

fact at a time.) Under any circumstances, efficiency in admin• 

istration would seem to dictate much better records than we 

now keep, but if any attempt is to be made to treat the com-

mittee's plan as an experiment and to evaluate it after a 

period of years, a records system must be devised and put into 

effect immediately in order to make careful evaluation possi-

ble. The committee on the future (retired) stands ready, as 

its final public act, to help the college devise such a 

records system. 



APPENDIX 

The Non-Resident Term Questionnaire 

Immediately after returning to college in the Spring of 

1960, students were asked by the Non-Resident Term Office to 

fill out an extended questionnaire soliciting their reactions 

to the Non-Resident Term. Most of them complied, in t ime, and 

over half of them (109 freshmen and sophomores, 75 juniors and 

seniors) complied in such a fashion that their responses could 

be tabulated by the committee. Table IV on the next page shows 

the percentage of students in the two groups who saw "consider-

able potential value" in various aspects of the N.R.T. listed 

by the questionnaire. Table V shows the percentages who 

indicated that the N.R.T. just completed had had "considerable 

actual value" for them in these same areas. In both tables, 

the aspects of the N.R.T. listed by the questionnaire have 

been reordered according to the percentage of students of all 

classes who assigned potential value to them. 

As these tables clearly show, students actually realized 

the potential values they saw in the Non-Resident Term less 

often than they wished, although certain areas of their ex-

perience seem to have been surprisingly successful. Further 

breakdown of their responses in Table VI (on the following 

page) shows that in general juniors and seniors fared little 

better than freshmen and sophomores in realizing the potential 

values they assigned to the winter period. Both groups had 
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TABLE IV. Potential Values Assigned the N.R.T. 

By freshmen By juniors
& sophomores & seniors 

"Opportunity to explore field of major 
interest" 

"Experience of working, discipline, etc." 

"Opportunity to meet and know different 
people" 

"Opportunity to explore a professional or 
vocational field" 

"Opportunity to live in a different city 
or part of the country" 

"Experience of being self-supporting" 

"Opportunity to visit galleries, go to con 
certs, theater" 

"Opportunity to live away from home" 

"Learning how to budget, cook, keep house, 
etc." 

"Opportunity to save money" 

"Opportunity for social life" 

873 

85 

88 

86 

73 

67 

63 

50 

49 

52 

29 

TABLE v. Actual Values of the N.R.T. in 1960 

For freshmen 
& sophomores 

"Opportunity to explore a field of major 
interest" 

' 'Experience of working, discipline, etc." 

"Opportunity to meet and know different 
people" 

"Opportunity to explore a professional or 
vocational field" 

"Opportunity to live in a different city or 
part of the country" 

"Experience of being self-.supporting" 

"Opportunity to visit galleries, go to con-
certs, theater" 

"Opportunity to live away from home" 

"Learning how to budget, cook, keep house, 
etc. " 

"Opportunity to save money" 

"Opportunity for social life" 

Other values specified by students* 

453 

67 

76 

50 

41 

36 

39 

38 

15 

41 

27 

13 

823 

73 

69 

70 

64 

65 

62 

57 

35 

32 

For juniors 
& seniors 

553 

53 

63 

59 

39 

44 

41 

51 

24 

25 

31 

12 

*Chiefly opportunity for reflection, for developing perspective 
on one ' s values, or for personal development. 
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TABIE VI. 

Realization of Potential Values Assigned to the N.R.T .

(Percentages of Students Who Had Realized Values They Assigned) 

Freshmen & 
Sophomores 

"Opportunity for social life" 91% 

"Opportunity to meet and know different 86 
people" 

"Opportunity to live away from home" 76 

"Experience of working, discipline, etc." 78 

"Opportunity to save money" 79 

"Opportunity to explore a professional or 58 
vocational field" 

"Opportunity to visit galleries, go to con- 62 
certs, theater" 

"Opportunity to live in a different city or 57 
part of the country" 

"Experience of being self-supporting" 53 

"Opportunity to explore a field of major 51 
interest" 

"Learning how to budget, cook, keep house, 30 
etc." 

Juniors 
& Seniors 

92% 

88 

86 

69 

63 

80 

64 

63 

66 

66 

52 

su eeded least well in learning to budget, cook, and keep 

house, and best in meeting people and finding opportunity for 

social life. On the other hand, juniors and seniors reported 

success in exploring a professional or vocational or major field 

far more often than freshmen and sophomores, whereas freshmen 

and sophomores had saved money more successfully .than juniors 

and seniors. Understandably, moreover, juniors and seniors had 

been more successful than their younger counterparts in living 
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away from home, supporting themselves. and learning to keep 

house. Other discrepancies between the two groups' experience 

were less striking. 

Students were also asked whether the Non-Resident Terra 

just completed had affected their academic orientation, voca-

tional or professional interests, plans for graduate school, 

or plans for marriage. Some 773 of 90 freslunen and sophomores , 

and 593 of 71 juniors and seniors, reported changes in their 

vocational plans as a result of the winter's experience--most 

in favor of potential vocations, but some against. (Freshmen 

and sophomores were far more likely to have "discovered" a 

specific career than upperclassmen, who usually identified 

areas of vocational interest rather than specific jobs.) As 

might have been expected, moreover, 533 of freshmen and soph-

omores, but only 343 of juniors and seniors, reported changes 

in academic orientation (e. . new perspectives on their college 

education, different attitudes about majoring), although 44

of juniors and seniors (as against 193 of freshmen and soph-

omores) reported that they had gained new perspectives on 

graduate training. 

Finally, students were asked to make recommendations for 

improvement of the Non-Resident Term on the basis of t heir 

recent experiences. Both upper- and underclassmen volunteered 

in large numbers (423 of 120 freshmen and sophomores, 623 of 

73 juniors and seniors) that they would have benefitted from 

jobs oriented more closely to their academic interests , while 
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383 of freshmen and sophomores also felt that they would have 

gained from an opportunity to be away from home or t o live in 

an unfamiliar location.* (Twenty percent of upperclassmen 

said the same thing.) Both groups also suggested (163 and 203) 

that greater self-discipline or greater knowledge of the job 

would have aided them, and there was a scattering of other 

responses. 

On the other hand, in a section of the questionnaire 

directed exclusively to them, many juniors and seniors (463) 

suggested requiring all students to hold a dull off ice job 

during the freshman year, while a lesser number (213) stipu -

l ated that every student should be required to live away from 

home for at least one winter, preferably during the f reshman 

year . In other respects, both underclassmen and upperclassmen 

apparently preferred to leave the basic structure and expecta-

tions of the N.R.T. alone. Those who recommended changes in 

the number of non-resident terms (213) or in their duration 

(143 ) clearly favored two terms, of longer duration; in both 

cases , juniors and seniors were more enthusiastic t han freshmen 

or sophomores for the change. Otherwise, the chief r ecommenda-

* Nevertheless, it should be noted that a significant number 
who volunteered that they would have benefitted from jobs 
related to their major fields of interest had in fac t held 
what might be considered jobs in those fields. Apparently 
the jobs these students had held either did not coincide with 
their particular interests or were so menial that they offered 
students no opportunity to extend their intellectual interests . 

It might also be noted that only 313 of freshmen , as 
against 543 of the other three classes, had lived away from 
home during the N.R.T. on which they were reporting. 
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tiomstudents made were that there be better jobs, better 

paid, for all students; and that the college apply more rig-

orous standards to student work during the winter period--

holding them responsible for doing the jobs well, assigning 

them additional projects, and asking them to keep journals , 

for example.* 

* The questionnaire made no provision for students who had 
spent or who wished to spend the winter in research, study, 
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or travel. Eight freshmen and sophomores recommended organized 
travel programs, and a lesser number of juniors and seniors 
recommended that study be permitted on or off campus during 
the winter. 
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